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Abstract

Keywords: social
Background and Aim: Social interest is utilized to measure a person's interest, normal
relationship with other people. Social interest is defined as a sense of students,  borderline
belonging and interaction with other. This study points out the differences students

in social interest between normal and borderline students in Mashhad city.
Methods: The present study was a causal-comparative study in nature. The
statistical population of the study was borderline students studying at
normal schools in Mashhad. The sample of this study includes 145 students
including 73 normal students (27 boys and 46 girls) and 72 borderline * Corresponding author
students (26 boys and 46 girls) Selected via the method of available ali_slaraiB9@yahoo.com
sampling. The Social Interest Scale for Iranian Children (SISIC) was used
to assess the mentioned groups’ social interest. Multivariate analysis of
variance was also used to analyze the data. Results: The analysis of the
findings illustrated that there was a significant difference (p <0.001)
between borderline students and normal students in total score of the scale
and subscales of social interest, including responsibility -doing homework,
communication with people-empathy, courage and confidence, a sense of
equality versus inferiority /Superiority. Conclusion: comparing borderline . 00 00505
students and normal students in terms of social interest the former is weaker. | Acceptance: 10.01.2022
These results suggest the need to improve social interest in borderline
students.
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Introduction

There are students in most classes who cannot
compete with their peers, consequently, they
will be unsuccessful in getting acceptance score
during the exam time. These students are called
borderline or slow-learner students (Hossein
Kkhanzadeh, Rahimi & Stovy, 2016).
Borderline or slow-learner student is a student
who has not necessarily have mental
retardation or needs special education, instead,
slow-learner students are categorized as
students who need more time to learn a subject
in compare to their normal counterparts
(Vasudevan, 2017), have lower than average
cognitive skills (Borah, 2013), and their
intelligent score is from 75 to 89 (Malik,
Rehman & Hanif, 2011). Slow-learner students
are overlooked in comprehensive education,
regarding the fact that they are below average
in thinking, reasoning, similarities,
communication, conceptual development,
language development, social and emotional
characteristics (Vasudevan, 2017),
understanding the concept and learning.
Consequently, they fail to understand abstract
concepts, weak to perceive complexities, need
more exercises to learn a subject, have limited
treasury of words, use simple grammatical
structures suited for younger children, are 2 to
3 years behind in doing their homework, have
problem in reading and understanding their
books, have limited general knowledge in
compare to their classmate (Haddadi,
Faramarzi, 2009). Furthermore, they are
anxious oftentimes, have lower self-esteem and
weaker attention skills, have problem in
applying their knowledge to real-life situations,
are not futuristic and have no long-term goals
(Ghafouri & Ashouri, 2017). Their behavioral
characteristics are influenced by either internal
or external factors including weak mental
abilities, diagnosing with a long-term illness,
weak cognitive characteristics, poor and
inappropriate  opportunities at  school,
incompatibility between home and school, lack
of self-esteem and high levels of anxiety
(Vasudevan, 2017). Slow-leaner students have
lower levels of social adjustment (Vismeh,
2005).
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They need external simulation and
reinforcement to do simple tasks. Having
inappropriate  self-image,  dysfunctional
interpersonal interactions and

communicational and social problems, are
areas because of which they would face both
mental and social problems (Malik et. al, 2011).
Adler's approach is one the psychological
approaches which emphasis on the importance
of social skills on mental health. He viewed
human being as a social creature, and
conceptualized social interest, as the core of
this theory, to reemphasize on social skills
(King & Shelley, 2008). Social interest is
utilized to measure one's communication with
others and defined as the sense of belonging
and having interaction with others. Social
interest is a concept by which an individual
tries to create a better world (Frew & Spiegler,
2012). Regarding Adler’s point of view (1979),
a person who has higher levels of social interest
is characterized as an individual who is mature,
has a sense of belonging, cooperates and
collaborates effectively with others (Evans,
2005). Having a sense of belonging, develops
self-concept on which self-worth, sufficiency,
quality and helpfulness relied, consequently,
his internalized images of others includes
characteristics such as, respect, politeness,
cooperation. The stronger the sense of
belonging is, the more he cooperates, the more
he respects, the more he gains respect, the
stronger his self-esteem and social interest will
be. Social interest develops in three stages;
first, human being are born with cooperation
and social life potential ability, however, one's
success to interact effectively with others is
related to the quality he experienced with his
core family members; following that, social
interest develops from cooperation with others
in different areas. Finally, his ability will
develop as long as he can combine social
interest with different aspects of his life (Frew
& Spiegler, 2012). Ionedes (2008) stated that
individuals with higher levels of social interest
depict characteristics such as sociability,
cooperation, patient, support and autonomy.
Students” social skills evaluation and
assessment has been an important area for
psychologists and policy makers. Regarding
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the important role of social skills in slow-
learner students’ development, this study was
conducted to evaluate social interest in slow-
learner students and a comparison was done to
assess its difference between slow-learner
students and normal students.
Research method

This study was causal-comparative in nature
and its statistical population included all slow-
learner and normal students who were studying
in primary school of Mashhad city. Sample
included 145 students of which 73 were normal
(27 boys and 46 girls) and 72 were slow-learner
students (26 boys and 46 girls) who were
studying at special schools for slow-learner
children. The participants were selected based
on available sampling methods.
Research tools

Social interest scale. Social interest scale for
Iranian children was utilized in the present
study in order to evaluate social interest in both
normal and slow-learner students. This scale
consists of 63 items created by Alizadeh,
Esmaeili, and Soheili (2015) based on Adler’'s
theory in order to assess social interest among
4 to 12 years old Iranian children. Social
interest scale for Iranian children contains 4
sub-scales including responsibility- doing
homework (question numbers from 1 to 20),
connection with people- empathy (question
numbers from 21 to 39), courage and
confidence (question numbers from 40 to 48),
feeling of equality versus inferiority —
superiority (question numbers from 49 to 63).
By conducting a study on 300 people (180 of
them were girls and 120 of them were boys),
Alizadeh and his colleagues (2015) calculated
an appropriate reliability. An appropriate
validity was calculated by determining sub-
scales correlation. Social interest scale for
Iranian children is a 5-point Likert scale (from
1 which means completely incorrect to 5 which
means completely correct). In the reiterated
scale questions® 40, 49, 50, 51, 52, 53, 53, 54,
55, 56,57, 58,59, 60,61, 62,63 scoring is done
by reverse scoring method.
Results
Kolmogorov-Smirnov ~ test depicted no
statistical significance in variables including
responsibility-doing homework, courage and

confidence, feeling of equality versus
inferiority —  superiority, however, in
connection with people- empathys, it illustrated
statistical ~ significance which can be
overlooked regarding Richard Sheuelson and
the equality in the number of participants in
both groups; consequently, normal distribution
assumption was respected. In addition,
conducting Levine test indicated that
homogeneity of variances were not statistically
significant in any of social interest sub-scales.
Regarding the fact that the indicators of
multivariate tests, such as Wilks Lambda and
Hotelling$ Trace, the Roy$ Largest Root, and
Pilay Trace were statistically significant, there
was statistically significant difference in social
interest sub-scales (p<0/001). The results of
multivariate test indicated that there was a
significant difference between normal and
slow-learner students in all social interest sub-
scales including responsibility-  doing
homework, connection with people- empathy,
courage and confidence, feeling of equality
versus inferiority — superiority at point 0/001.
Discussion and conclusion

Assessing social interest among normal and
slow-learner students was the aim of the
present study. With regard to the findings, there
was a statistically significant difference in
social interest levels between normal and slow-
learner students and slow-learner students had
lower levels of social interest in compare to
their normal counterparts which is in
consistency with previous researches (Alizade,
Walton & Soheili, 2016; Shrivastava &
Pandey, 2017; Vasudevan, 2017; Shaw,
Grimes & Bulman, 2005; Ahmadi et. All,
2009). This finding can be conceptualized that
slow-learner students have difficulty in
complex social skills and social information
processing compare to their normal peers.
Nieuwenhuijzen, Vriens, Scheepmaker, Smit
and Porton (2011) indicated that slow-learner
students who are studying in normal schools
experience negative relationships with their
peers, they are introvert and shy, have problems
in building-up friendship (Borah, 2013).
Cooperating with others in order to achieve
social and personal goals based on childhood
experiences  enhances  social  interest
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development. Adler believed that social interest
is an instinct and human are social creatures,
which means they born with this innate desire.
Regarding his point of view, personality
develops in social context when an individual
interacts with his environment and others (Feist
& Feist, 2008; Schultz & Schultz, 2009). Based
on Adler’s theory, personality pathology stems
from the lack of ability of achieve superiority
in social context. These personalities form in
families  that  competition,  negligent,
domination, exploitation are their main
characteristics which prohibit social interest
development. These families’ offspring learned
by hurting others they can achieve a better life
and select lack of sense of belonging, lack of
sense of capability, lack of sense of self-worth
and Discouragement to achieve superiority
(Evans, 2005) .

Furthermore, teachers believe that slow-
learner students hurt their normal peers due to
their inappropriate behaviors (Seif & Farighi,
2013), consequently, instead of learning rules
and limitations of social life, they tend to be
self-centered which prohibits a normal
development of social interest (Alizadeh &
Rouhi, 2014). Moreover, Eva (2003) reported
that being rejected by their normal counterparts
is not due to their weak academic performance,
however, it is related to the fact that they do not
obey class rules, they are impolite and
aggressive and have lower levels of
cooperation and empathy which disturbs social
interest development. Lack of academic
achievement, rejection by their peers, poor
parenting style, such as permissive parenting
style (Hossein Khanzadeh, Rahimi, Stovy,
2016), not giving them social and personal
responsibilities reinforce this belief in slow-
learner students that life is not fair for them.
Additionally, sometimes parents create a
competitive atmosphere in family by which
hostility among family members grows and this
can interrupt social development and sense of
belonging (Khabbaz, Alizadeh, Delavar,
Ebrahimi Ghavam, 2016). The more a person
perceive himself as an important member of a
group, the more he can cooperate, respect
others, gain respect which result in improving
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his sense of social interest (Poorseyed et. All,
2016). Preventing this to take place, it is pivotal
to improve sense of belonging which improves
sense of self-worth and sufficiency, social
interest which improves cooperation and
encouragement which means accepting the
child as who he is, in slow-leaner students
(Evans, 2005; Frew & Spiegler, 2012;
Poorseyed et. All, 2016), To conclude, it can be
stated that lower level of social interest in slow-
learner students result in the assumption that
they are not an important group member and do
not engage in group work. Regarding the fact
that lower levels of social interest can affect
their self-esteem at school, it is pivotal to pay
more attention to conduct counselling sessions
for them and their parents in order to enhance
their social interest and self-esteem. Pointing
out the limitation of this study, it should be
mentioned that the limited number of the
participants, examining only one grade, and
evaluating slow-learner students on one city
rather than evaluating them in two or more
cities. It is recommended to examine more
participants who are studying in secondary or
high school.
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