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CrossMark

Objective: The present study aimed to determine the mediating role of
psychological capital in the relationship between academic self-efficacy,
academic engagement, and academic meaningfulness with academic
achievement.

Methods and Materials: This study is descriptive in nature and employs a
correlational-structural equation modeling (SEM) approach. The statistical
population consists of middle school students in Wasit, Irag, during the spring of
2024. A total of 174 students were selected as the sample through convenience
sampling. The research instruments included the Psychological Capital
Questionnaire (Luthans, 2007), the Academic Self-Efficacy Questionnaire
(Midgley et al., 2000), the Academic Engagement Questionnaire (Fredricks et al.,
2004), the Academic Meaningfulness Questionnaire (Henderson-King & Smith,
2006), and the Academic Achievement Questionnaire (Wells, 2010). The
collected data were analyzed using Pearson correlation and structural equation
modeling through SPSS 22 and AMOS 19 software.

Findings: The results indicated a significant and positive direct relationship
between academic  self-efficacy, academic engagement, academic
meaningfulness, and psychological capital with academic achievement (p <.01).
Additionally, the relationship between academic self-efficacy, academic
engagement, and academic meaningfulness with psychological capital was also
found to be significantly positive and direct (p < .01). Furthermore, the results of
structural equation modeling demonstrated that psychological capital mediates
the relationship between academic self-efficacy, academic engagement, and
academic meaningfulness with academic achievement (p < .01).

Conclusion: Therefore, given the significant role of these variables in students'
academic achievement, school administrators and policymakers in Iragq should
consider these important findings.

Keywords: Psychological capital, academic self-efficacy,
academic meaningfulness, academic achievement, Wasit, Iraq

academic engagement,



https://journals.kmanpub.com/index.php/jayps/index
https://journals.kmanpub.com/index.php/jayps/index
https://orcid.org/0009-0000-4519-2825
https://orcid.org/0000-0003-4837-0329
https://orcid.org/0009-0000-1634-4375
https://orcid.org/0000-0001-9366-5500
http://dx.doi.org/10.61838/kman.jayps.6.3.1
http://creativecommons.org/licenses/by-nc/4.0
https://crossmark.crossref.org/dialog/?doi=10.61838/kman.jayps.6.3.1
http://creativecommons.org/licenses/by-nc/4.0
https://portal.issn.org/resource/ISSN/2821-2526
https://journals.kmanpub.com/index.php/jayps/issue/archive

JAYPS

Abdoulmatlab Jasem et al.

1. Introduction

ne of the fundamental objectives and responsibilities

of the education system is to create the conditions
necessary for the comprehensive development of individuals
and to cultivate healthy, efficient, and responsible
individuals capable of fulfilling roles in both their personal
and social lives (Amiri & El Karfa, 2023). Furthermore, in
today's world, "education™ is considered an essential aspect
of life. Consequently, the primary goal of academic
education is to enhance students' academic performance and
ultimately improve their academic achievement. Modern
educational theories, while emphasizing individual
differences, assert that learners should be actively engaged
in learning activities, which in turn fosters motivation, a
positive self-belief, and improved academic performance
and achievement (Hussain & Khan, 2023). Therefore,
successful academic achievement throughout a student's
educational journey is crucial for attaining a positive
academic trajectory in later years (Kunnari et al., 2023).

In this regard, academic achievement refers to the
acquired or learned ability resulting from educational
instruction or the acquired proficiency in academic subjects,
which is measured through various methods. In general, the
term "academic achievement” denotes the extent of an
individual's learning in an academic setting, allowing for an
analysis of individual differences and school-related factors
within the broader educational system (Gholi Zadeh et al.,
2023). Academic failure may lead to numerous negative
consequences, such as internalizing and externalizing
problems throughout a student's life (Zhang et al., 2019).
Additionally, in the long run, poor academic achievement
reduces access to future employment opportunities (Boffo &
Melacarne, 2019). As a result, identifying the antecedents of
academic achievement has gained increasing attention from
researchers in the field of educational psychology in recent
years. It is evident that multiple factors influence students'
academic achievement, and researchers and psychologists
have continuously sought to understand the causes of
individual, attitudinal, and perceptual differences at various
levels of academic success (Horst et al., 2007). Among these
antecedents, which are examined in the present study, are the
variables of academic self-efficacy, academic engagement,
academic meaningfulness, and psychological capital.

Based on studies (Farrokhi, 2023; Gholi Zadeh et al.,
2023; Hanham et al., 2021; Huang & Wang, 2023; Meghdad
Abid & Mosa Abbas, 2022) academic self-efficacy can be
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considered a primary predictor of academic achievement.
Kirk (2023) defines self-efficacy as an individual's belief in
their abilities and competencies to achieve a desired outcome
(Kirk, 2023). In this context, one of the key aspects of self-
efficacy for students is academic self-efficacy, which
represents a critical form of self-efficacy throughout an
individual's development and adaptation (Basili et al., 2020).
Academic self-efficacy is broadly defined as students'
general expectations regarding their learning, which are
conceptualized in three components: aptitude, effort, and
context. In other words, academic self-efficacy encompasses
students' beliefs about their abilities to complete academic
tasks (Karimian Poor et al., 2024). Students with high levels
of academic self-efficacy experience better academic
adaptation and employ more effective learning strategies. In
fact, academic self-efficacy plays a facilitative role by
influencing various aspects of academic life and helping
students navigate academic challenges, ultimately leading to
improved academic achievement (Warshawski, 2022).
Additionally, studies (Huang & Wang, 2023; Karami &
Zarei Mirk Abad, 2024; Mohkham Kar et al., 2024; Shahraki
etal., 2022; Tomaszewski et al., 2024) have all demonstrated
that academic engagement is a significant factor related to
students' academic achievement. Academic engagement is a
motivational construct that reflects a learner’s commitment
to education and is defined as students' psychological
capital, direct effort toward learning, skill acquisition, and
willingness to enhance their achievements (Larson et al.,
2019). Academic engagement refers to the amount of energy
an individual expends on academic activities and the
effectiveness and efficiency of those efforts (Wolf, 2023). In
another definition, academic engagement is considered the
psychological capital of learners, their direct effort in
learning and skill acquisition, and their willingness to
enhance performance and achievements (Lunn et al., 2021).
It consists of three components: absorption (focus and deep
immersion in academic activities with a rapid passage of
time), vigor (high levels of energy, enjoyment, interest, and
psychological stability while working, along with a
willingness to innovate and persist through academic
difficulties), and dedication (intense and sustained
involvement in academic tasks with a deep sense of
attachment) (Mohkham Kar et al., 2024). Students with high
academic engagement demonstrate greater enthusiasm for
spending time and effort on academic activities, maintain a
more positive self-concept and self-efficacy in completing
academic tasks, and adopt more adaptive coping strategies
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when facing academic challenges (Pianta et al., 2022).
Consequently, it can be argued that academic engagement
leads to improved academic achievement.

Another variable that has attracted researchers’ attention
concerning students' academic achievement is academic
meaningfulness. Multiple studies (Khalili et al., 2022;
Mahmoudpour et al., 2020) indicate a significant
relationship  between academic meaningfulness and
academic achievement. Researchers consider academic
meaningfulness as a factor contributing to a greater sense of
purpose in academic life. Since it is positively associated
with performance, academic achievement, and life
satisfaction, academic meaningfulness functions as a
multidimensional behavioral, cognitive, emotional, and
affective variable that enhances academic and personal
success (Sadri et al., 2021). Cross-sectional studies suggest
that perceptions of the meaning of education vary across
generations. For example, a study examining the meaning of
education among three age groups—elderly, middle-aged,
and young adults—in Finland found that older generations
viewed education as a valuable activity, middle-aged
individuals saw it as an opportunity and a means to an end,
and younger individuals considered it an advantage for
employment (Bianca & Barry, 2021). Meaning in life is
recognized as a key factor in fostering positive human
functioning. Individuals who establish meaningful goals for
themselves experience more positive emotional states,
which in turn contribute to growth in various aspects of life
(Ziegler & Opdenakker, 2018). In this regard, academic
meaningfulness, regardless of the specific meaning students
attribute to their education, serves as a source of motivation.
The more valuable a student perceives their academic
experience and considers it essential for creating positive
changes in their future, the higher their motivation for
academic success, leading them to strive harder toward their
educational goals. Academic meaningfulness is associated
with a sense of purpose in academic life, shaping students'
cognitive perspectives on education and subsequently
influencing  their ~ motivation  for  achievement
(Mahmoudpour et al., 2020). Therefore, high academic
meaningfulness leads to enhanced academic achievement.

Additionally, psychological capital, as a construct within
the field of positive psychology, has garnered significant
attention from psychologists and educational researchers.
Studies (Adil et al., 2020; Chaudhary & Narad, 2022; Khalili
et al., 2022; Kumar et al., 2022; Maleki & Hosseini, 2023;
Martinez et al., 2019; Salari Chineh Parvin, 2024) have
identified psychological capital as a fundamental factor

Journal of Adolescent and Youth Psychological Studies 6:3 (2025) 1-10

influencing students. In the present study, psychological
capital is examined as a mediating variable. In other words,
in addition to investigating the direct relationships between
academic self-efficacy, academic engagement, and
academic meaningfulness with academic achievement, the
present study also explores these relationships indirectly
through the mediating role of psychological capital.

Psychological capital is defined as an individual’s
acquired state or capacity developed over time (Saleem et
al.,, 2022). It originates from postmodern positive
psychology and encompasses human strengths and positive
behavioral aspects (Kotzé, 2018). Psychological capital
consists of four components: self-efficacy, hope, optimism,
and resilience (Fatehi et al., 2021). Self-efficacy is defined
as an individual’s belief in their abilities to achieve success
in a specific task (Chen et al., 2023). Hope is a positive
motivational state based on an interactional perception of
success (Clarence et al., 2021). Optimism is a general
positive outlook associated with positive expectations (Jafari
& Hakim, 2024). Resilience is defined as the ability to accept
reality, hold deep beliefs aligned with strong values, and
adapt to significant changes (Toprak et al., 2022).
Psychological capital enhances students’ meaning in life,
sustains their efforts in managing academic stressors, and
strengthens their perseverance in achieving academic goals,
ultimately contributing to their academic success (Luthans et
al., 2008).

Therefore, based on the theoretical and empirical
literature reviewed, it can be concluded that given the
primary objective of educational systems to cultivate
motivated, efficient, and goal-oriented individuals,
examining the factors associated with academic
achievement and its enhancement is essential. Accordingly,
this study aims to answer two key questions:

1. Is there a relationship between academic self-
efficacy, academic engagement, academic
meaningfulness,  psychological capital, and
academic achievement?

2. Does psychological capital mediate the relationship
between academic self-efficacy, academic
engagement, academic meaningfulness, and
academic achievement?
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2. Methods and Materials
2.1.  Study Design and Participants

Since the present study aimed to determine the mediating
role of psychological capital in the relationship between
academic  self-efficacy, academic engagement, and
academic meaningfulness with academic achievement, the
research method adopted was a descriptive-correlational
approach utilizing structural equation modeling (SEM). The
statistical population of this study comprised all middle
school students in Wasit, Iraq, in 2024. Based on the Krejcie
and Morgan (1970) sample size determination table and
considering a 95% confidence level, the sample size was set
at 190 participants. To control for response rate fluctuations,
a total of 200 questionnaires were distributed among
students in Wasit using convenience sampling. After data
collection, 26 questionnaires were excluded due to
incomplete responses, leaving a final sample of 174
questionnaires for analysis.

The inclusion criteria for the study involved providing
informed consent to participate, while the exclusion criteria
included incomplete  questionnaire  responses and
unwillingness to continue participation.

2.2. Measures
2.2.1.  Psychological Capital

This questionnaire consists of 24 items covering four
subscales: hope, resilience, optimism, and self-efficacy, with
each subscale containing six items. Responses are rated on a
six-point Likert scale ranging from 1 (strongly disagree) to
6 (strongly agree). Items 1-6 measure self-efficacy, items 7—
12 assess hope, items 13-18 evaluate resilience, and items
19-24 examine optimism. The overall psychological capital
score is obtained by summing the subscale scores.
Additionally, items 13, 20, and 23 are reverse-scored. The
construct validity of this questionnaire was confirmed with
a chi-square ratio of 6.24 and fit indices of RMSEA = 0.08
and CFI = 0.97. The reliability of this instrument, assessed
using Cronbach’s alpha, was reported as 0.89 (Azimi et al.,
2017; Maleki & Hosseini, 2023). In the present study, the
Cronbach’s alpha reliability coefficient was calculated as
0.913.

2.2.2. Academic Self-Efficacy

This questionnaire was developed by Midgley et al.
(2000) and assesses students’ beliefs regarding their ability
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to achieve adequate levels of academic performance. It
consists of five items rated on a five-point Likert scale from
1 (strongly disagree) to 5 (strongly agree), with a total score
ranging from 5 to 25. The original study reported a reliability
coefficient of 0.78. The validity of the questionnaire was
confirmed by subject-matter experts in a study by Saif
(2018), with a Cronbach’s alpha reliability coefficient of
0.86. Another study by Abbasi et al. (2020) reported a
reliability coefficient of 0.82 (Farrokhi, 2023; Meghdad
Abid & Mosa Abbas, 2022). In the present study, the
reliability of the questionnaire, assessed using Cronbach’s
alpha, was 0.795.

2.2.3. Academic Engagement

The Standard Academic Engagement Questionnaire was
developed by Fredricks et al. (2004) and includes 15 items
covering three dimensions: behavioral engagement,
emotional engagement, and cognitive engagement.
Responses are rated on a five-point Likert scale ranging from
1 (never) to 5 (always). The total score ranges from 15 to 75.
The original study reported a reliability coefficient of 0.86.
The validity of this questionnaire was confirmed by Abbasi
et al. (2015), with an overall Cronbach’s alpha reliability
coefficient of 0.66. Another study by Chamani et al. (2017)
reported a reliability coefficient of 0.92. The reliability
coefficients for cognitive engagement, emotional
engagement, behavioral engagement, and the total
questionnaire score were reported as 0.81, 0.78, 0.79, and
0.80, respectively (Farrokhi, 2023; Ghodrati et al., 2024;
Larson et al., 2019). In the present study, the Cronbach’s
alpha reliability coefficient was 0.761.

2.2.4.  Academic Meaningfulness

This questionnaire was designed by Henderson-King and
Smith (2006) and consists of 86 items scored on a five-point
Likert scale ranging from 1 to 5. The reliability coefficients
reported for the 10 factors by Henderson-King and Smith
(2006) were as follows: career (0.87), independence (0.83),
future (0.89), learning (0.90), self-growth (0.90), next step
(0.77), social connections (0.91), changing the world (0.84),
psychological pressure (0.87), and liberation (0.82). In a
study, the reliability coefficient was 0.64 (Sadri et al., 2021).
In the present study, the Cronbach’s alpha reliability
coefficient was 0.946.
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2.2.5. Academic Achievement

The Academic Achievement Questionnaire was
developed by Wells (2010) and includes 39 items rated on a
four-point Likert scale from 1 (strongly disagree) to 4
(strongly agree). The total score ranges from 39 to 156, with
higher scores indicating greater academic achievement. In
the original study, the validity of this instrument was
confirmed using factor analysis, and the reliability was
reported as 0.87 using Cronbach’s alpha. In a study by Adib
Haj Bagheri et al. (2015), content validity was confirmed by
experts, and the Cronbach’s alpha reliability coefficient was
calculated as 0.76. Another study reported a reliability
coefficient of 0.76 (Ghodrati et al., 2024; Gholi Zadeh et al.,
2023). In the present study, the Cronbach’s alpha reliability
coefficient was 0.817.

Table 1

Descriptive Statistics of the Research Sample for the Research Variables

Journal of Adolescent and Youth Psychological Studies 6:3 (2025) 1-10

2.3. Data Analysis

For data analysis, both descriptive and inferential
statistical methods were used accordingly. The descriptive
statistics utilized in this study included frequency tables,
frequency percentages, mean, and standard deviation. To test
the research hypotheses, Pearson correlation coefficient and
structural equation modeling were conducted using SPSS 22
and AMOS 19.

3. Findings and Results

Table 1 presents the descriptive statistics (mean, standard
deviation, and standard error) of the research variables.

No. Variable Mean Standard Error Standard Deviation
1 Academic Self-Efficacy 18.84 0.312 4.110

2 Academic Engagement 45.86 0.830 10.919

3 Academic Meaningfulness 279.07 3.475 45.712

4 Academic Achievement 86.86 1.304 17.151

5 Psychological Capital 99.16 1.424 18.735

Table 2 presents the correlation coefficients between the
research variables.

Table 2

Correlation Coefficients of the Research Variables

Variable Psychological Capital

Academic Achievement

r (Correlation) p (Significance)

r (Correlation) p (Significance)

Psychological Capital —

Academic Self-Efficacy 0.550** (p < 0.01)
Academic Engagement 0.360** (p < 0.01)
Academic Meaningfulness 0.287** (p < 0.01)

0.477** (p < 0.01)
0.406** (p < 0.01)
0.360** (p < 0.01)
0.287** (p < 0.01)

As shown in Table 2, psychological capital, academic
self-efficacy, academic engagement, and academic
meaningfulness have significant and positive correlations
with academic achievement (p < 0.01). Additionally,
academic  self-efficacy, academic engagement, and

academic meaningfulness have significant and positive
correlations with psychological capital (p < 0.01).

Table 3 presents the results of the mediation model for the
role of psychological capital in the relationship between
academic self-efficacy, academic engagement, academic
meaningfulness, and academic achievement.
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Table 3

Journal of Adolescent and Youth Psychological Studies 6:3 (2025) 1-10

Results of the Mediation Model for the Role of Psychological Capital in the Relationship Between Academic Self-Efficacy, Academic

Engagement, Academic Meaningfulness, and Academic Achievement

Relationship Direct Effect Indirect Effect (Confidence  SE* CR** p Mediation Result
(Estimate) (p) Interval)

Academic Self-Efficacy — 0.787 (p = 0.001) 0.657 - 1.812 0.242  5.005 0.000 Partial Mediation

Psychological Capital

Academic Engagement — Psychological ~ 0.568 (p = 0.001) 0.297 - 0.837 0.091 6.234 0.000  Full Mediation

Capital

Academic Meaningfulness — 0.121 (p = 0.001) 0.067 - 0.176 0.022 5.559 0.000  Full Mediation

Psychological Capital

Academic Self-Efficacy — Academic 0.805 (p = 0.037) 0.044 - 1.537 0293 2744 0.006 Significant Direct

Achievement Effect

Academic Engagement — Academic 0.103 (p = 0.460) -0.175 - 0.404 0.114  0.902 0.367  Non-Significant Direct

Achievement Effect

Academic Meaningfulness — Academic ~ -0.006 (p = 0.922) -0.071 - 0.063 0.027 -0.210 0.834 Non-Significant Direct

Achievement Effect

Psychological Capital — Academic 0.311 (p = 0.002) 0.123-0.518 0.086 3.602 0.000  Significant Direct

Achievement Effect

As shown in Table 3, the direct effect of academic self-
efficacy (B = 0.787, t = 5.005, p < 0.01), academic
engagement (f = 0.568, t = 6.234, p < 0.01), and academic
meaningfulness (B = 0.121, t = 5.559, p < 0.01) on
psychological capital was significant. Additionally, the
direct effect of academic self-efficacy (B = 0.805, t =2.744,
p < 0.01) and psychological capital (§ = 0.311, t =3.602, p
< 0.01) on academic achievement was significant. However,
the direct effect of academic engagement (f = 0.103, t =
0.902, p > 0.05) and academic meaningfulness ( = -0.006, t
= -0.210, p > 0.05) on academic achievement was not
significant.

The indirect effect of academic self-efficacy (p = 0.377,
p=0.002), academic engagement (3 =0.177, p=0.002), and
academic meaningfulness (B = 0.038, p = 0.002) on
academic achievement was significant.

Thus, hypothesis stating that psychological capital
mediates the relationship between academic self-efficacy,
academic engagement, and academic meaningfulness with
academic achievement, was confirmed. The results indicate
that psychological capital fully mediates the relationship
between  academic  engagement and  academic
meaningfulness with academic achievement, while it
partially mediates the relationship between academic self-
efficacy and academic achievement.

4. Discussion and Conclusion

The results of the present study indicated that
psychological capital mediates the relationship between
academic self-efficacy, academic engagement, academic

meaningfulness, and academic achievement. Psychological
capital serves as a full mediator in the relationship between
academic engagement and academic meaningfulness with
academic achievement, whereas it acts as a partial mediator
in the relationship between academic self-efficacy and
academic achievement. Since no similar studies were found
in reputable domestic and international scientific sources, it
is not possible to compare these findings with previous
research directly. However, the obtained finding regarding
the relationship between academic self-efficacy and
psychological capital aligns with the prior findings (Kumar
et al., 2022; Maleki & Hosseini, 2023); the relationship
between academic engagement and psychological capital is
consistent with the findings of Martinez et al. (2019); and the
relationship between psychological capital and academic
achievement supports the prior findings (Adil et al., 2020;
Chaudhary & Narad, 2022; Fatehi et al., 2021; Khalili et al.,
2022; Salari Chineh Parvin, 2024).

To interpret this finding, it can be stated that having
confidence in one's abilities to perform various academic
tasks, as well as a sense of competence and efficacy in
engaging with learning and cognitive activities at school—
such as understanding textbooks, participating in
educational activities, and preparing for exams—can
enhance  positive  psychological traits, including
perseverance in pursuing academic goals, optimism, the
formation of positive cognitive attributions, increased
resilience, flexibility, and positive adaptation to challenging
academic conditions (Kumar et al., 2022). This process may
lead to an increased use of self-regulated learning strategies,
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including cognitive and metacognitive strategies, to
facilitate learning, manage efforts, and enhance academic
achievement (Palos et al., 2020). Thus, it can be concluded
that academic self-efficacy plays a significant role in shaping
psychological capital.

Additionally, considering that academic engagement is a
multidimensional ~ construct encompassing  cognitive,
motivational, and behavioral dimensions, its cognitive
aspect encourages students to employ cognitive and
metacognitive strategies during the learning process. The
behavioral aspect enhances effort, persistence, and help-
seeking behavior when facing academic tasks. The
motivational aspect of academic engagement increases the
attractiveness of the learning environment, fostering
cognitive engagement in academic activities and protecting
students from negative states such as academic fatigue and
burnout (Azimi et al., 2017). Therefore, students with high
levels of academic engagement are more interested in their
studies and dedicate substantial time and effort to
assignments, exams, and projects. They actively seek
additional resources to understand complex concepts and
develop a deeper comprehension. This dedication and
commitment inevitably lead to better grades and overall
academic success (Borgonovi et al., 2023). Hence, it can be
argued that academic engagement contributes to improved
academic achievement.

Furthermore, significant differences exist between
students who perceive education as meaningful and those
who do not. Researchers and psychologists believe that
academic meaningfulness fosters feelings of efficacy,
control, self-worth, and purpose. When individuals have
clear academic and life goals, they experience a sense of
efficacy when facing stressful conditions, maintain control
over challenging events, and demonstrate resilience in
overcoming academic and life obstacles. These factors
promote happiness, positive emotions, and overall well-
being, ultimately reducing academic burnout and stress-
related exhaustion (Sultani Banavandi et al., 2017).
Consequently, high academic meaningfulness logically
leads to an increase in psychological capital.

On the other hand, students with high psychological
capital tend to have a positive outlook on the future, along
with strong confidence in their academic abilities.
Additionally, when encountering challenging and difficult
situations, they demonstrate mastery, creativity, and
initiative in overcoming obstacles. Therefore, such
individuals exhibit essential competencies and positive
academic performance, making it evident that they achieve

Journal of Adolescent and Youth Psychological Studies 6:3 (2025) 1-10

higher academic success and progress (Samari Safa &
Poordel, 2022). In fact, possessing psychological capital
enhances students’ ability to effectively cope with academic
stressors, reduces tension in academic situations, and
strengthens their resilience in facing challenges, ultimately
contributing to academic achievement (Mirzaei & Jafari
Herandi, 2020). Based on these findings, it can be concluded
that academic self-efficacy, academic engagement, and
academic meaningfulness are indirectly and positively
related to academic achievement through psychological
capital.

5. Limitations & Suggestions

Therefore, considering the significant role of these
variables in students' academic achievement, school
administrators and policymakers in Iraq should take these
findings into account. In this regard, it is recommended that
educational administrators and curriculum planners focus on
fostering academic self-efficacy both in academic and social
dimensions. Additionally, they should educate students'
families on strategies to enhance academic self-efficacy to
support students' academic and social development.

To increase students' academic engagement, teachers,
school  administrators,  families, and educational
policymakers should recognize the importance of this
variable and implement long-term strategies to enhance it.
This could involve designing school curricula in a way that
strengthens both individual and environmental factors,
ensuring that students do not experience academic
disengagement or exhaustion. Accordingly, it is suggested
that appropriate educational strategies be developed to
enhance academic engagement, taking into account
individual differences in personality traits, coping
mechanisms, and approaches to overcoming academic
challenges.

Moreover, a better understanding of students' perceptions
of the meaning of education could provide insight into their
motivational and value-oriented tendencies. To improve
psychological capital as a means of fostering academic
achievement, several recommendations for educational
policymakers and planners can be made:

a) Ensuring the physical and psychological well-being of
students (including individual and family mental health);

b) Encouraging participation in altruistic and voluntary
activities;

¢) Teaching students how to enrich their free time;
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d) Educating students on improving the quality of
interpersonal relationships with family members;

e) Training students on methods for choosing and
maintaining healthy friendships.

Like any research, this study has limitations. One of the
main limitations is that the study was conducted among
middle school students in Wasit, Iraq, in 2024, which limits
the generalizability of the findings. Additionally, since the
research was conducted using a correlational method, causal
interpretations cannot be drawn from the results.
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