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Objective: The student period is an exciting and challenging time for students.
During this period, due to facing more stress-inducing factors and the necessity for
appropriate adaptation, all students must have greater mental health and self-
reliance to achieve greater success in their studies and, ultimately, in their
profession. This research aims to investigate the impact of motivational
interviewing on social anxiety and academic procrastination among students of the
Islamic Azad University, Saravan branch.

Methods and Materials: The research method is descriptive-analytical. The
statistical population includes all students of the Islamic Azad University, Saravan
branch. Forty individuals suffering from social anxiety and academic
procrastination were selected via convenience sampling method and introduced as
the statistical sample, randomly divided into two groups (each group containing 20
participants) for motivational interviewing and control. The experimental group
received concepts and strategies of motivational interviewing by Rollnick and
Miller (2002) in eight 70-minute sessions. Solomon and Rothblum's (1984)
Academic Procrastination Questionnaire and Connor's (2000) Social Anxiety
Questionnaire were used to collect data. Covariance analysis with pre-test statistical
control was used to examine the hypotheses of this research.

Findings: Based on the results, motivational interviewing explains 63.9% of the
variance in post-test scores in the academic procrastination variable and 30.1% of
the variance in post-test scores in the social anxiety variable.

Conclusion: Therefore, it can be concluded that motivational interviewing was
effective on social anxiety and academic procrastination among students.
Keywords: Motivational Interviewing, Social Anxiety, Academic Procrastination.
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1. Introduction

he period of studentship is an exciting and

challenging era for students. Throughout this period,
all students, due to facing more stress-inducing factors and
the need for appropriate adaptation, must have greater
mental health and self-reliance to achieve greater success in
their studies and, ultimately, in their profession (Abdillah &
Nurhayani, 2023; Parsakia, 2023).

Students are a group that experiences anxiety, which
unfavorably affects their quality of life. They experience
social anxiety during their university studies. Students face
stressful situations during their studies that affect all aspects
of their personal lives. The university period is a prelude to
the beginning of adulthood and career decision-making,
hence it brings its own set of problems. Specific problems of
this period include, issues in relations with professors and
classmates, cultural differences, identity crises, interactions
with others, and facing social situations. 85% of students
with social anxiety experience disorders in academic and
professional performance due to defects in establishing
communications, problems in interpersonal relationships,
and issues in meeting social needs (Hussein, 2021; Salam &
Astuti, 2023).

Social anxiety disorder, as the most common disorder of
the anxiety disorder class, and academic procrastination, as
one of the most common problems among students, are
considered in this research. Social anxiety disorder is one of
the most common psychological diseases (Alizadeh et al.,
2018; Takahashi et al., 2018) and the third most common
mental disorder in the general population (Xu et al., 2017).
The main feature of social anxiety disorder is a marked or
intense fear or anxiety of social situations in which the
individual is subject to scrutiny by others (Rubin et al.,
2022). The prevalence of this disorder in Iranian society
shows a 10.1% prevalence, with women being more affected
than men (You et al., 2019). If untreated, this disorder is
accompanied by a chronic and covert course (Lamb, 2009),
causing fundamental disorders in work, social fields,
academic functions, family, and personal life, leading to a
decrease in the individual's quality of life (Xu et al., 2017,
Zhang et al., 2022).

Anxious youths generally have poor social interactions
and less adaptability compared to their peers and face more
problems when dealing with the expectations of adulthood
(McEvoy et al., 2013; Mellings & Alden, 2000; Montesi et
al., 2013; O’Toole et al., 2017). This disorder sets the stage
for personality, mood, anxiety disorders, and substance-
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related disorders (Shahar, 2020). As a result of the pressures
of the academic period and the imposition and compulsion
of students to perform academic tasks, academic
procrastination is one of the most common problems in
educational environments that can reduce the learning
process in students; and is widely seen among students and
universities (Mohammadpour & Bita, 2020; Serrano et al.,
2022; Sparfeldt & Schwabe, 2024). Some studies have
reported its prevalence between 80 to 95 percent (Awwad et
al., 2022; Batool, 2020; Saplavska & Jerkunkova, 2018).
Academic procrastination means delaying or avoiding any
academic task due to a discrepancy between intended and
actual behavior, having negative consequences for the
individual (Hong et al., 2021; Solomon & Rothblum, 1984;
Sparfeldt & Schwabe, 2024; Steel & Klingsieck, 2016).
Procrastination in performing tasks and works has various
reasons, but usually, students who procrastinate in their tasks
lack sufficient cognitive and self-regulation skills, which
causes their procrastination in performing their tasks. In
other words, procrastination is associated with an illogical
cognitive process (Popova & Pronenko, 2023; Qian & Zhao,
2018; Sagone & Indiana, 2023; Saplavska & Jerkunkova,
2018). Behind most procrastinations, there is a task or
activity that the individual prefers to avoid as much as
possible. Often, the individual believes that performing such
a task is difficult, unpleasant, and even somewhat torturous.
Just thinking about this issue invokes unpleasant feelings
such as anxiety, fear, or anger. Procrastination is a way to
quench these bad feelings. From this perspective,
procrastination is a self-protection method or a coping
mechanism. Academic procrastination is also one of the
most common emotional-cognitive-behavioral problems,
with a prevalence rate of about 30 to 50 percent during the
academic period reported which can reduce the learning
process in students (Nikbakht et al., 2014; Ragusa et al.,
2023; Steel & Klingsieck, 2016; Xu, 2023; Yockey, 2016).
The therapeutic method examined in this research in
connection with social anxiety is motivational interviewing.
In motivational interviewing, efforts are made to encourage
changes by avoiding labeling and accepting the idea that
clients have the choice to make decisions (Finitsis et al.,
2022; Hosseini et al., 2020; Madson et al., 2009). Various
research results have shown the effects of this type of
therapy on anxiety. Researchers have addressed the
effectiveness of motivational interviewing therapy for
treating anxiety disorders in their studies (Ahmadi &
Valizadeh, 2021; Finitsis et al., 2022; Law et al., 2019;
Marker et al., 2020). After implementing motivational
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interviewing intervention, desirable changes in behavior
were observed, and help-seeking behavior significantly
increased, while anxiety significantly decreased, whereas
this change was not observed in the post-test scores of the
control group. Motivational interviewing first emerged from
Miller's clinical experiences in treating alcohol-related
problems (Madson et al., 2009; Miller & Moyers, 2017;
Miller & Rollnick, 2002). The clinical principles and
methods of this type of interview were developed by Miller
and Rollnick (2002). Miller
interviewing based on the principles of experimental social

defined motivational

psychology (causal attributions, cognitive dissonance, and
self-efficacy) (Miller & Moyers, 2017; Miller & Rollnick,
2002). Motivational interviewing was also developed in
relation to the transtheoretical model of behavior change
(Prochaska & DiClemente,1983) and the concept of
readiness for change. Initially, the four foundational
principles of motivational interviewing were: dealing with
patient resistance, creating dissonance, demonstrating
empathy, and supporting patient self-efficacy (Miller &
Moyers, 2017; Miller & Rollnick, 2002). Later, these four
principles changed to: resistance against reflective balance,
understanding the motivation of the client, listening to the
client, and empowering the client, which is abbreviated as
RULE (Barrett et al., 2018).

Motivational interviewing directly explores and
addresses the client's ambivalence about change to increase
intrinsic motivation (Miller & Rollnick, 2002; Navidian et
al., 2010). Therefore, the client's ambivalence plays a central
role in motivational interviewing. Typically, clients'
motivations are conflicting; on one hand, they have good
reasons for changing their current behaviors, and on the
other hand, they are aware of the pros and cons associated
with changing or staying in their current situation. This
conflict in motivations puts the client in a state where they
are unable to change unless encouraged to replace the old
behavioral pattern with a new one. Motivational
interviewing allows the client to explicitly express their
ambivalence, identify their conflicting motivations, and
satisfactorily resolve them. This is done through the
interviewer's direct guidance for appropriate behavioral
changes (Madson et al., 2009; Miller & Moyers, 2017;
Miller & Rollnick, 2002). Therefore, in motivational
interviewing, the interviewer does not directly encourage or
force the client to change, but it is the client's responsibility
to decide whether to change or not. The interviewer's role is
to help the client identify and reveal their conflicting

motivations. The interviewer also provides the necessary
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information and support for change, suggesting alternative
approaches and potential ways to change (Miller, 1983).
Given that social anxiety disorder and academic
procrastination are among the most common problems
among the student population, attention to therapeutic
methods for treating social anxiety disorder and addressing
academic procrastination among them is important;
therefore, this research examines the method of motivational
interviewing. Hence, considering the importance of the
subject in this research, the effort is to answer the main
question: What is the effect of motivational interviewing on
social anxiety and academic procrastination among

students?

2. Methods and Materials
2.1.  Study Design and Participants

The present study employed a quasi-experimental design
with a pre-test, post-test control group. The study population
consisted of all students visiting the counseling center of the
Islamic Azad University, Saravan branch. Those who, in
addition to their willingness to participate in the research
program, showed levels of social anxiety and academic
procrastination based on preliminary tests were included.
From this group, 40 individuals suffering from social anxiety
and academic procrastination were selected through
convenience sampling and randomly divided into two
groups (each containing 20 individuals) for motivational
interviewing and control. The experimental group received
concepts and strategies of motivational interviewing from
Rollnick and Miller (2002) in eight 70-minute sessions (two
sessions per week), while the control group did not receive
any treatment. Students with an IQ lower than 80 and a
history of using various narcotic and non-narcotic drugs
were excluded from the research program.

2.2. Measures
2.2.1.  Social Anxiety

This questionnaire was developed by Connor, Davidson,
and Weisler (2000) to assess social phobia. It contains 17
items divided among three subscales: fear (6 items),
avoidance (7 items), and physiological discomfort (4 items),
rated on a 5-point Likert scale. Responses to each item or
question are graded from "not at all" (score of zero), "a little
bit" (score of one), "somewhat" (score of two), "very much"
(score of three), to "extremely" (score of four). The
questionnaire is highly reliable and valid. Momeni (2005)
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reported the overall Cronbach's alpha for the questionnaire
as .88 and its reliability using the Spearman-Brown test as
.87. Melyani et al. (2009) reported the reliability of this
questionnaire with a retest method in groups diagnosed with
social phobia disorder as between .78 and .89 and its internal
consistency in a norm group as .94 (Jahangasht Aghkand et
al., 2021).

2.2.2.  Academic Procrastination

This questionnaire was developed by Solomon and
Rothblum in 1984 and named the Academic Procrastination
Scale. The scale consists of 27 items that examine three
components: the first component, preparing for exams,
includes 8 questions. The second component, preparing for
assignments, contains 11 items, and the third component,
preparing for end-of-term papers, consists of 8 items.
Respondents indicate their level of agreement with each item
by choosing from the options

"never," "rarely,"

"sometimes," "most of the time," and "always," with "never"
scoring 1, "rarely" 2, "sometimes" 3, "most of the time" 4,
and "always" 5. Items "2, 4, 6, 11, 13, 15, 16, 21, 23, 25" are
scored inversely. Namiyan and Hoseinchary (2011) obtained
a Cronbach's alpha reliability coefficient of .73 for the
questionnaire in a study titled "Explaining Students'
Academic Procrastination Based on Religious Beliefs and
Control Locus." Dolati (2012) also reported a Cronbach's
alpha reliability coefficient of .91 for the questionnaire. The
27-item version was used in this study. The validity of the
questionnaire was calculated using factor analysis in Jokar
and Delavarpoor's (2007) research, which indicated
satisfactory validity for the questionnaire (Emamverdi &
Taher, 2020; Solomon & Rothblum, 1984).

2.3.  Interventions
2.3.1.  Motivational Interview

Motivational Interviewing. In this research, Rollnick and
Miller's (2002) protocol for motivational interviewing was
utilized (Miller & Rollnick, 2002).

Session One: Conveying the Spirit of Motivational
Interviewing

In the first session, the essence and spirit of motivational
interviewing are introduced to participants. This includes
discussing the principles of empathy, support for autonomy,
collaboration between therapist and client, and the evocation
of the client's own motivations for change. The aim is to
create an understanding of motivational interviewing as a
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respectful and encouraging approach to facilitate self-
directed change.

Session Two: Teaching OARS - Client-Centered
Counseling Skills

The second session focuses on teaching the OARS
techniques, which are core skills in motivational
interviewing. OARS stands for Open-ended questions,
Affirmations, Reflective listening, and Summarizing. This
session involves practical exercises to develop these skills,
emphasizing the importance of listening actively and
responding in a way that promotes the client's exploration of
their own reasons for change.

Session Three: Identifying and Strengthening Change
Talk

This session is dedicated to identifying and reinforcing
'change talk,' which refers to client's expressions of desire,
ability, reasons, and need for change. The therapist works
with the client to recognize and amplify this talk, facilitating
a move towards contemplating and preparing for change.
Techniques to elicit change talk are practiced, including
strategic questioning and reflective listening.

Session Four: Evoking and Strengthening Change Talk

Building on the previous session, the fourth meeting
further focuses on evoking and reinforcing change talk.
Therapists are trained to guide clients in articulating their
motivations for change and to develop a more detailed and
nuanced discussion about their desire, ability, reasons, and
need for change. This includes handling ambivalence and
helping clients envision a positive outcome from their
change efforts.

Session Five: Dealing with Resistance

In the fifth session, strategies for dealing with resistance
are introduced. Resistance is viewed not as opposition but as
a signal for the therapist to change strategies. This session
covers techniques to roll with resistance, avoiding
confrontation, and instead responding in a way that respects
the client's autonomy and encourages open discussion about
obstacles to change.

Session Six: Expanding the Change Plan

The sixth session is focused on developing a concrete
plan for change. This involves setting goals, identifying
specific steps, strategies, and resources needed for
implementing change. Therapists assist clients in developing
a realistic and actionable plan, considering potential
challenges and how to overcome them.

Session Seven: Consolidating Client Commitment

This session aims to solidify the client's commitment to
their change plan. Techniques are introduced to help clients
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express their commitment verbally and behaviorally,
exploring different levels of commitment and strategies to
strengthen it. The therapist and client review progress,
reassess motivation, and adjust the change plan as necessary.

Session Eight: Transitioning Between Motivational
Interviewing and Other Counseling Methods

The final session discusses how to integrate motivational
interviewing with other therapeutic approaches. The focus is
on when and how to transition between motivational
interviewing and other methods, maintaining the spirit of
motivational
This
motivational interviewing and its compatibility with a range

interviewing throughout the therapeutic

process. session emphasizes the versatility of

of therapeutic modalities.

Table 1

Means and Standard Deviations of Dependent Variables in the Study

Journal of Adolescent and Youth Psychological Studies 5:3 (2024) 55-64

2.4.  Data analysis

Data were analyzed using repeated measures ANOVA
and Bonferroni tests, with all statistical analyses conducted
using SPSS version 24, and the significance level set at 5%.

3. Findings and Results

In terms of demographic characteristics, the mean
(standard deviation) age of the experimental group was
21.56 (3.266) years and the control group was 22.48 (2.794)
years, indicating that the two groups were age-matched. The
following presents the descriptive statistical findings.

Variables Status Group Mean Standard Deviation
Social Anxiety Pre-test Experimental - Motivational Interviewing 46.5 54
Control 48 4.1
Post-test Experimental - Motivational Interviewing 443 4.6
Control 48.4 3.6
Academic Procrastination Pre-test Experimental - Motivational Interviewing 51.47 5.848
Control 50.27 6.840
Post-test Experimental - Motivational Interviewing 47.27 6.660
Control 49.27 6.628

The Table 1 lists the mean levels of procrastination and
social anxiety for each group. As observed, both variables of
procrastination and social anxiety decreased in the post-test
phase.

To examine the effectiveness of the motivational
interviewing  intervention in  reducing academic
procrastination and social anxiety among students, a
multivariate analysis of covariance (MANCOVA) was used.

The Box's M test was employed to assess the homogeneity

Table 2

of covariance matrices hypothesis. The results of this test
indicated that the homogeneity of covariance matrices
hypothesis was met (F = 0.035, p = 0.991). Additionally,
Levene's test results showed that the homogeneity of
variances assumption for both variables of procrastination (F
=0.772, p=0.387) and social anxiety (F =3.576, p = 0.069)
was satisfied. Consequently, a covariance analysis was
conducted.

Summary of Covariance Analysis Results for Academic Procrastination and Social Anxiety with Statistical Control of Pre-test

Source SS Df MS F Significance Level Eta Squared Power

Social Anxiety 1.5 1 1.5 0.2 0.59 0.009 0.08

Group 105.70 1 105.70 18.86 0.001 0.639 0.98

Academic Procrastination 3543 1 3543 44 0.04 0.13 0.55

Group 315.17 1 315.17 41.31 0.001 0.301 1
According to the results presented in Table 2, the interviewing  intervention in reducing academic

obtained F-value for both variables was significant at the
0.001
hypothesis regarding the effectiveness of the motivational

level of significance. Therefore, the research
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procrastination and social anxiety among students was
supported. Based on the obtained results, motivational
interviewing explains 63.9% of the variance in post-test
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scores in the academic procrastination variable and 30.1% of
the variance in post-test scores in the social anxiety variable.
The test power regarding the social anxiety variable was 1,
and for procrastination, it was 0.98. Hence, the accuracy of
this test in detecting differences for these two variables is
100% and 98%, respectively.

4. Discussion and Conclusion

The objective of the present study was to examine the
effectiveness of motivational interviewing on social anxiety
and academic procrastination among students. The findings
indicate that motivational interviewing was effective in
reducing students' academic procrastination and social
anxiety. In recent decades, the application of motivational
interviewing in educational and training fields has expanded,
suggesting a positive impact of this intervention on
improving academic performance and reducing students'
problems, such as lack of motivation (Finitsis et al., 2022).
This research demonstrated that motivational interviewing
could be a strategy for promoting change in educational
settings. Studies outside the country have shown the positive
effect of motivational interviewing on improving school
performance and increasing students' academic motivation
(Barrett et al., 2018; Madson et al., 2009; Marker et al.,
2020; Miller & Moyers, 2017; Miller & Rollnick, 2002;
Navidian et al., 2010).

Marker et al. (2020) in their research on the effectiveness
of motivational interviewing for treating anxiety disorders
concluded that motivational interviewing is effective for
treating anxiety disorders (Marker et al., 2020). Similarly,
Finitsis et al. (2020) investigated the effectiveness of
motivational interviewing in increasing help-seeking
behavior and improving anxiety disorder. Their results
indicated that after the
intervention, the post-test scores of the experimental group

motivational interviewing
significantly changed, showing a significant increase in
help-seeking behavior and a significant reduction in anxiety,
while no such change was observed in the control group's
post-test scores (Finitsis et al.,, 2022). Gurumoorthy &
Kumar (2020) also concluded in their study that motivational
interviewing serves as an effective intervention in treating
academic procrastination and can be used to significantly
reduce students' academic procrastination (Gurumoorthy &
Kumar, 2020). Hosseini eta 1. (2020) focused on the
effectiveness of motivational interviewing on academic
procrastination. Their research, a quasi-experimental study
with pre-test, post-test, follow-up, and control group,

60

Journal of Adolescent and Youth Psychological Studies 5:3 (2024) 55-64

involved all male high school students in the second district
of Shiraz's education department during the 2017-2018
academic year. Findings indicated that motivational
interviewing was effective in reducing students' academic
procrastination and also had a positive effect on
procrastination dimensions (deliberate procrastination,
fatigue-related procrastination, and disorganization-related
procrastination). Based on the findings, it can be concluded
that motivational interviewing can significantly reduce high
school students' academic procrastination (Hosseini et al.,
2020).

Although many studies on the effectiveness of
motivational interviewing have been more focused on
addiction and health fields, some studies indicate its positive
impact on improving students' academic performance
(Ashrafzadeh et al., 2017; Jenaabadi et al., 2015).
Motivational interviewing enables students to prioritize their
goals, affirm their values, and this can act as a capital in the
change process for their behavior, ultimately leading them to
be more successful and play their part in society (Roy, 2017).
This study could extend past research and signal further
studies on the application of motivational interviewing for
student issues in the educational field of the country. The
approach of motivational interviewing is suitable for
procrastinators as it involves daily reflection and behaviors
throughout the day, and the active participation of the
experimental group in sessions and appropriate assignments
allows them to confront examples from their daily lives and
gain awareness about them. The decrease in procrastination
levels among students in the current study reflects the
essence, principles, techniques, and goals of motivational
interviewing. Emphasizing the resolution of ambivalence
and problem-solving as a goal of motivational interviewing
aligns with defining procrastination as well. In
procrastination, the individual is inclined to perform a task
but lacks the necessary motivation to do so, postponing it
(Ellis & Knaus, 1979). Steel (2007) also defines
procrastination as the decision by an individual to embark on
a task but lacking the necessary motivation to complete it
within the considered time frame (Steel, 2007). According
to Miller & Rollnick (2002), the primary goal of
motivational interviewing is to increase internal motivation
to resolve ambivalences and indecision; thus, emphasizing
motivational interviewing on strengthening internal
motivation and resolving indecision aligns with the
characteristics of procrastinators who lack the necessary
motivation and face indecision in completing tasks (Miller
& Rollnick, 2002). Furthermore, Steel (2007) identified
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procrastinators' personality traits as low self-motivation,
mental disorganization, low self-control, and lack of
progress motivation (Steel, 2007). Previous research has also
identified self-motivation and self-regulation as the most
significant predictors of academic procrastination (Hussein,
2021; Ragusa et al., 2023). Howell et al. (2006) also view
academic procrastination as a deficiency in self-regulation
(Howell et al., 2006). Enhancing self-motivation is a
principle of motivational interviewing, and strengthening it
is one of the main goals of this intervention (Miller &
Rollnick, 2002). Therefore, motivational exercises and
interventions can enhance the sense of self-motivation in
procrastinators and, by emphasizing the spirit of
motivational interviewing on internal change and self-
determination, can reduce self-regulatory issues in
procrastinators.

Motivational interviewing has increasingly been
recognized as an effective therapeutic approach for a variety
of psychological issues, including social anxiety. Social
anxiety, characterized by a significant and debilitating fear
of social situations where individuals fear being judged or
negatively evaluated by others (Ahmadi & Valizadeh, 2021;
Barrett et al., 2018; Finitsis et al., 2022; Marker et al., 2020),
has been effectively addressed through the application of
motivational interviewing techniques. Research suggests
that motivational interviewing, with its client-centered
approach and focus on resolving ambivalence towards
change, can significantly reduce symptoms of social anxiety
by enhancing individuals' motivation to engage in
therapeutic activities and confront anxiety-provoking
situations (Finitsis et al., 2022; Law et al., 2019).
Researchers emphasized the importance of motivational
interviewing in treating anxiety disorders by promoting a
sense of empowerment and self-efficacy in clients. They
highlighted that by encouraging clients to explore their own
reasons for change and supporting their autonomy in the
therapeutic process, motivational interviewing facilitates a
conducive environment for individuals to address their fears
and anxieties more openly and effectively. Furthermore,
studies have shown that the empathetic and non-judgmental
stance taken by therapists during motivational interviewing
sessions plays a crucial role in reducing social anxiety
symptoms. By providing a safe space for clients to express
their fears and concerns without fear of judgment,
motivational interviewing helps clients to develop coping
strategies that are tailored to their individual needs and
circumstances (Ashrafzadeh et al., 2017; Finitsis et al., 2022;
Vafadar et al., 2014; Vance, 2010). The effectiveness of
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motivational interviewing in reducing social anxiety is also
attributed to its focus on enhancing intrinsic motivation and
readiness for change. By exploring and resolving
ambivalence, motivational interviewing encourages clients
to take proactive steps towards managing their anxiety,
leading to sustained behavior change and improved social
functioning (Ahmadi & Valizadeh, 2021; Law et al., 2019;
2010).

interviewing's adaptability and integration with other

Navidian et al., Moreover, motivational
therapeutic techniques, such as cognitive-behavioral therapy
(CBT), provide a comprehensive approach to treating social
anxiety. This integrated approach leverages the strengths of
both modalities, using motivational interviewing to enhance
motivation and readiness for change, and CBT to develop
specific skills for managing anxiety in social situations

(Barrett et al., 2018).

5. Limitations & Suggestions

This study, while providing valuable insights into the
effectiveness of motivational interviewing on social anxiety
and academic procrastination, is not without its limitations.
The sample size was relatively small and drawn from a
specific population, which may limit the generalizability of
the findings to broader populations. Additionally, the study
relied on self-report measures, which are subject to biases
such as social desirability or inaccurate self-assessment. The
research  design was  quasi-experimental, lacking
randomization, which might affect the strength of the causal
inferences that can be made regarding the effectiveness of
motivational interviewing. Future studies could address
these limitations by including larger, more diverse samples,
employing more objective measures of social anxiety and
procrastination, and using randomized controlled trial
designs to strengthen the evidence base for motivational
interviewing's effectiveness.

Future research on motivational interviewing should
consider addressing the limitations observed in the current
study by employing larger and more diverse samples to
enhance the generalizability of the findings. It would be
beneficial to explore the long-term effects of motivational
interviewing on social anxiety and academic procrastination
through longitudinal studies to assess the sustainability of its
benefits. Additionally, incorporating objective measures
alongside self-report questionnaires could provide a more
comprehensive understanding of the intervention's impact.
Investigating the effectiveness of motivational interviewing
in combination with other evidence-based treatments, such
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as cognitive-behavioral therapy, could offer insights into
integrated approaches for treating social anxiety and
academic procrastination more effectively.

Based on the findings of this study, practitioners working
with individuals suffering from social anxiety and academic
procrastination may consider incorporating motivational
interviewing techniques into their practice. Motivational
interviewing's client-centered approach and focus on
resolving ambivalence can be particularly beneficial in
enhancing clients' motivation and readiness for change.
Practitioners should be trained in the principles and
techniques of motivational interviewing to effectively
facilitate this therapeutic process. Additionally, integrating
motivational interviewing with  other therapeutic
approaches, such as cognitive-behavioral strategies, could
provide a comprehensive treatment plan tailored to the
specific needs of individuals dealing with social anxiety and
academic  procrastination. Engaging clients in a
collaborative process where their preferences and values are
respected can significantly contribute to the effectiveness of

the intervention and improve therapeutic outcomes.
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