MAN

PUBLISHING INSTITUTE

Journal Website

Article history:

Received 23 July 2024

Revised 25 October 2024
Accepted 16 November 2024
Published online 10 January 2025

1 JAYPS

Journal of
Adolescent and Youth
Psychological Studies

Journal of Adolescent and Youth
Psychological Studies

Volume 6, Issue 1, pp 59-69 P

E-ISSN: 2821-2526

Normalization of the Motivational and Metacognitive Beliefs Scale
for Secondary School Students Regarding Online and Offline
Mathematics Learning Environments

Mohammad. Sabeghinejad'®, Amin. Mahmoodi?"®, Ahmad. Shahvarani Semnani?®

L Ph.D. Student of Mathematics Education, Central Tehran Branch, Islamic Azad University, Tehran, Iran
2 Assaciate Professor, Department of Mathematics, Central Tehran Branch, Islamic Azad University, Tehran, Iran
3 Professor, Department of Mathematics, Faculty of Convergent Sciences and Technologies, Science and Research Branch, Islamic Azad

University, Tehran, Iran

* Corresponding author email address: a_mahmoodi@iauctb.ac.ir

Article Info

ABSTRACT

Avrticle type:
Original Research

How to cite this article:

Sabeghinejad, M., Mahmoodi, A., &
Shahvarani Semnani, A. (2025).
Normalization of the Motivational and
Metacognitive Beliefs Scale for Secondary
School Students Regarding Online and
Offline Mathematics Learning
Environments. Journal of Adolescent and
Youth Psychological Studies, 6(1), 59-69.
http://dx.doi.org/10.61838/kman.jayps.6.1.7

Llo oo

© 2025 the authors. Published by KMAN
Publication Inc. (KMANPUB), Ontario,
Canada. This is an open access article under
the terms of the Creative Commons
Attribution-NonCommercial 4.0
International (CC BY-NC 4.0) License.

Obijective: The aim of this study was to norm the motivational and metacognitive
beliefs in online and offline learning environments.

Methods and Materials: This study is applied in terms of its objective and
descriptive-survey in terms of its methodology. The statistical population of the
research included all seventh-grade male students in the city of Manoojan during the
2020-2021 academic year. A convenience sampling method was used in this study,
where, based on the Morgan table, 265 students receiving offline and online
mathematics instruction were selected. The research tools in this study were the
Motivational Beliefs Questionnaire (Pintrich et al., 1991) and the Metacognitive
Beliefs Questionnaire (Wells, 2004). Data analysis was performed using SPSS 26 and
AMOS 22 software.

Findings: Among the 25 items of the Motivational Beliefs Questionnaire and 30
items of the Metacognitive Beliefs Questionnaire, the content validity index for all
items was confirmed as being above 0.70. The Motivational Beliefs Questionnaire
included 25 items and four components: goal orientation, intrinsic value, self-efficacy,
and test anxiety. The Metacognitive Beliefs Questionnaire included 30 items and five
components: cognitive awareness, memory confidence, uncontrollability and danger,
need to control thoughts, and positive beliefs about worry. The factor loadings for all
items were above 0.50, Cronbach’s alpha reliability for all components was above
0.70, and the average variance extracted for all components was above 0.50.
Conclusion: The results indicated that the measurement tools for assessing
motivational and metacognitive beliefs in online learning environments for students
have appropriate validity. Educational specialists and planners can use these tools to
measure students' motivational and metacognitive beliefs and design and implement
programs to enhance learning and academic achievement based on these components.

Keywords: Motivational Beliefs, Metacognitive Beliefs, Normalization, Secondary School
Students, Learning Environment.
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1. Introduction

he transition from traditional learning environments to

online and hybrid models has significantly influenced
educational practices worldwide. With the advent of digital
technologies, the shift to online learning environments has
prompted educators, researchers, and policymakers to
explore the efficacy of these platforms in fostering student
engagement, motivation, and academic achievement. This
paradigm shift has been further accelerated by the global
COVID-19 pandemic, which necessitated the rapid adoption
of online education (Abed et al., 2022). The shift has not
only changed how education is delivered but has also
highlighted the importance of understanding students'
motivational and metacognitive beliefs in these new learning
contexts.

Motivational beliefs, including self-efficacy, goal
orientation, and intrinsic motivation, are critical factors that
influence students' engagement and success in learning
environments (Lazarides et al., 2023; Teng et al., 2021; Teng
& Wu, 2023; Teng & Yang, 2022). These beliefs shape how
students approach learning tasks, persevere in the face of
challenges, and ultimately perform academically (Hong et
al., 2011). Similarly, metacognitive beliefs, which
encompass students' awareness of their cognitive processes
and their ability to regulate those processes, play a vital role
in their ability to learn effectively, particularly in self-
directed online learning environments (Teng et al., 2021;
Wang & Zhan, 2020).

The integration of online learning environments into
education has raised questions about how these platforms
impact students’ motivational and metacognitive beliefs.
Research has shown that online learning can both positively
and negatively influence students' motivation and
metacognition, depending on various factors, including the
design of the learning environment, the level of interaction
between students and instructors, and the availability of
support resources (Chen & Vibulphol, 2019; Xie & Huang,
2014). For instance, a well-designed online learning
environment that promotes interaction and provides timely
feedback can enhance students' self-efficacy and motivation
(Abed et al., 2022; Wang, 2022). Conversely, poorly
designed online courses may lead to feelings of isolation and
decreased motivation, particularly if students perceive a lack
of support and engagement from instructors (ldoghor &
Oluwayimika, 2022; Isa, 2020).

The concept of self-regulated learning (SRL) is
particularly relevant in online education. SRL refers to the
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process by which students take control of their own learning,
including setting goals, monitoring their progress, and
adjusting their strategies as needed (Abe et al., 2018). In
online learning environments, where students are often
required to learn independently, SRL skills are crucial for
academic success. Studies have shown that students with
strong SRL skills are better equipped to navigate the
challenges of online learning and are more likely to succeed
in these environments (Ngarisan et al., 2022; Yew et al.,
2023).

However, the effectiveness of online learning
environments in promoting SRL and other positive
educational outcomes is not uniform across all contexts.
Cultural factors, for example, can significantly influence
how students perceive and engage with online learning. In
some cultures, where education is traditionally teacher-
centered, students may struggle to adapt to the more
autonomous learning required in online environments (Aini
etal., 2022; Al-Roomy, 2015). Additionally, the availability
of technological resources and students' familiarity with
digital tools can affect their ability to engage effectively in
online learning (Altalhi, 2020).

The flipped classroom model is one approach that has
gained popularity in online and blended learning
environments. In a flipped classroom, traditional
instructional activities, such as lectures, are delivered online
for students to engage with at their own pace, while
classroom time is reserved for interactive, hands-on
activities (Chuang et al., 2016). This model has been shown
to increase student motivation and engagement, particularly
when coupled with interactive tools like quizzes and games
(Astuti et al., 2021; Fulton, 2023). However, the
effectiveness of the flipped classroom model can vary
depending on how well it is implemented and the extent to
which it aligns with students' learning preferences and
motivational beliefs (Chuang et al., 2016; GenC, 2023).

Mathematics is often perceived as a difficult subject, and
students' beliefs about their abilities and the value of the
subject can significantly impact their performance. Research
has shown that students with high self-efficacy in
mathematics are more likely to engage in problem-solving
and persist in the face of challenges (Cogdill, 2014;
Nanayakkara et al., 2021). Additionally, students who value
mathematics and see its relevance to their future goals are
more motivated to learn and achieve in the subject
(Alkharusi et al., 2012; Terrell, 2011).

In online mathematics learning environments, these
motivational factors can be even more critical, as students
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may need to rely more on self-regulation and independent
learning strategies (Romick et al., 2022). The use of
technology in these environments, such as interactive
simulations and online assessments, can also play a role in
shaping students' motivational beliefs (Sadaf, 2019; Souza,
2021). For example, gamified learning activities that provide
immediate feedback and rewards can enhance students'
intrinsic motivation and encourage them to engage more
deeply with the content (Dyer & Aroz, 2022).

However, the transition to online learning is not without
its challenges. Students may face barriers such as limited
access to technology, lack of familiarity with online learning
platforms, and difficulties in maintaining motivation without
the structure of a traditional classroom (Luburi¢ et al., 2021;
Souza, 2021; Souza et al., 2021). These challenges can be
particularly pronounced in under-resourced settings, where
students may not have access to the necessary tools and
support to succeed in online learning (Chung, 2012; Wang
etal., 2023).

Moreover, teachers' beliefs and practices play a crucial
role in shaping the online learning experience. Teachers who
are confident in their ability to use technology and who
believe in the benefits of online learning are more likely to
create engaging and effective learning environments
(Gilakjani & Sabouri, 2017; Johnsen & Kaul, 2019).
Conversely, teachers who are hesitant or lack confidence in
using digital tools may struggle to implement online learning
effectively, potentially impacting students’ motivation and
learning outcomes (Pusparini et al., 2021; Smothers et al.,
2020).

Ultimately, understanding the factors that influence
students’ motivational and metacognitive beliefs in online
and offline settings is essential for developing educational
practices that promote student engagement, motivation, and
academic success. This study contributes to this
understanding by providing empirical evidence on the role
of these beliefs in shaping students' learning experiences in
different educational contexts (Ram"irez, 2020; Santos &
Miguel, 2019). The findings will have implications for
educators, policymakers, and researchers seeking to enhance
the effectiveness of online and hybrid learning
environments, particularly in secondary education (Yagmur,
2022; Zhao, 2023).

Despite the growing body of research on online learning
environments, there remains a need for further investigation
into how these environments impact students' motivational
and metacognitive beliefs, particularly in diverse
educational contexts. Previous studies have highlighted the
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importance of understanding the specific factors that
influence students' engagement and success in online
learning, including the role of self-efficacy, goal orientation,
and metacognitive strategies (Lin et al., 2023; Teng & Wu,
2023). However, much of the existing research has been
conducted in higher education settings, and there is less
evidence on how these factors play out in secondary
education, where students may have different needs and
challenges (Liou & Myoung, 2023; Mazlum et al., 2015).

This study aims to address this gap by exploring the
motivational and metacognitive beliefs of secondary school
students in online and offline mathematics learning
environments. Specifically, the study seeks to understand
how these beliefs are influenced by the learning environment
and how they contribute to students' academic success. The
focus on mathematics is particularly relevant, as this subject
often poses significant challenges for students and is a key
area where motivational and metacognitive strategies are
crucial.

2.  Methods and Materials
2.1.  Study Design and Participants

The present study employed a descriptive-survey design,
focusing on first-year secondary school students. The study
population consisted of all seventh-grade male students
enrolled in secondary schools in the city of Manoojan,
located in Kerman Province, during the 2020-2021 academic
year. A convenience sampling method was utilized, and
according to the Morgan table, 265 students receiving both
offline and online mathematics instruction were selected as
the study sample.

A total of 293 questionnaires were distributed; however,
28 incomplete questionnaires were excluded from the
analysis, resulting in a final sample size of 265 participants.
The reliability of the entire Motivational Beliefs
Questionnaire was determined using Cronbach's alpha,
yielding a coefficient of 0.75. Similarly, the reliability of the
Metacognitive Beliefs Questionnaire was found to be 0.73.
Content and face validity of these scales were confirmed
qualitatively by 10 faculty members from the Departments
of Psychology and Mathematics Education.

2.2.  Measures
2.2.1. Motivational Beliefs

The primary tool for data collection was the Motivational
Beliefs Questionnaire, designed by Pintrich et al. (1991).
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This scale includes 25 items distributed across four
components: self-efficacy, goal orientation, intrinsic value,
and test anxiety. The items were rated on a 5-point Likert
scale, where positive items ranged from "Strongly Disagree"
(1) to "Strongly Agree" (5), and negative items were reverse
coded, ranging from "Strongly Disagree” (5) to "Strongly
Agree"” (1). In numerous studies across different countries,
including the United States, China, and Germany, the
validity and reliability of this tool have been confirmed. For
instance, in a study conducted in the United States, the
Cronbach's alpha for the self-efficacy component was
reported to be 0.82, while in China, the reliability of the goal
orientation component was 0.79. Similarly, in Germany, the
overall reliability was found to be 0.81. In Iran, studies have
also confirmed the reliability and validity of this scale. For
example, a study in Tehran reported a Cronbach's alpha of
0.75 for the entire questionnaire, consistent with the findings
of the present study. The content and construct validity of
the questionnaire have been verified through exploratory and
confirmatory factor analyses in multiple contexts, further
supporting its robustness and applicability across different
cultures and educational systems (Samsami et al., 2021).

2.2.2. Metacognitive Beliefs

The Metacognitive Beliefs Questionnaire, developed by
Wells (2004), consists of 30 items covering five
components: uncontrollability and danger, positive beliefs
about worry, cognitive awareness, memory confidence, and
need to control thoughts. Similar to the Motivational Beliefs
Questionnaire, this instrument also used a 5-point Likert
scale with the same coding system for positive and negative
items.. In studies conducted in the United Kingdom,
Awustralia, and Japan, the questionnaire has demonstrated

Table 1
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strong reliability and validity. For instance, a study in the
United Kingdom reported a Cronbach's alpha of 0.85 for the
uncontrollability and danger component, while in Australia,
the cognitive awareness component had a reliability of 0.83.
In Japan, the overall reliability was found to be 0.80. In Iran,
the validity and reliability of the Metacognitive Beliefs
Questionnaire have also been confirmed. A study conducted
in Isfahan reported a Cronbach's alpha of 0.73 for the entire
scale, closely aligning with the findings of this study. The
scale's content validity has been affirmed by subject matter
experts, and its construct validity has been confirmed
through both exploratory and confirmatory factor analyses
in various cultural settings, making it a reliable tool for
assessing metacognitive beliefs in diverse populations
(Safari & Yousefpoor, 2022).

2.3. Data Analysis

The data collected in this study were analyzed using both
descriptive and inferential statistical methods. Descriptive
statistics, including frequency, percentage, mean, and
standard deviation, were employed to summarize the data.
For inferential statistics, independent samples t-tests, paired
samples t-tests, and first-order confirmatory factor analysis
were conducted to determine the presence or absence of
relationships between variables and to estimate and
generalize the results from the sample to the population. The
statistical analyses were performed using SPSS 26 and
AMOS 22 software packages.

3. Findings and Results

The means and standard deviations of the scores for
motivational and metacognitive beliefs, along with their
components, are presented in Table 1.

Descriptive Statistics Indicators Related to Motivational and Metacognitive Beliefs

Variables Components Mean Standard Deviation

Motivational Beliefs Self-efficacy 3.20 0.69
Goal orientation 3.32 0.76
Internal valuation 3.28 0.54
Lack of exam anxiety 3.08 0.72
Total Score 3.22 0.75

Metacognitive Beliefs Uncontrollability and danger 3.17 0.78
Positive beliefs about worry 3.03 0.70
Cognitive stability or cognitive self-awareness 3.68 0.95
Confidence in memory 3.37 0.67
The need to control thoughts 3.11 0.63
Total Score 3.27 0.62
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The descriptive analysis in Table 1 shows that the mean
score for the motivational beliefs variable is 3.22, with a
standard deviation of 0.75. The mean score obtained for the
motivational beliefs variable is significantly higher than the
average standardized value (3), indicating a relatively
favorable level of motivational beliefs among the students.
Among the components of motivational beliefs, the highest
to lowest means are for goal orientation, internal valuation,
self-efficacy, and lack of exam anxiety, respectively.

Similarly, Table 1 indicates that the mean score for the
metacognitive beliefs variable is 3.27, with a standard
deviation of 0.62. The mean score obtained for the

Table 2

T-test for Independent Samples
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metacognitive beliefs variable is also significantly higher
than the average standardized value (3), suggesting an
overall favorable level of metacognitive beliefs among the
students. The highest to lowest means for the components of
metacognitive beliefs are cognitive stability or cognitive
self-awareness, confidence in memory, uncontrollability and
danger, the need to control thoughts, and positive beliefs
about worry, respectively.

The Kolmogorov-Smirnov test showed that the
significance levels for all variables were greater than 0.05,
indicating that all variables followed a normal distribution,
justifying the use of parametric tests in this study.

Variable t-test p Mean Difference
Motivational beliefs 3.23 0.04 0.06
Metacognitive beliefs 3.34 0.03 0.07

To examine the motivational and metacognitive beliefs of
first-year secondary students in relation to online and offline
mathematics learning environments in Manoojan, an
independent samples t-test was used. The results indicate
that the significance level for motivational beliefs was 0.04,
which is less than the 0.05 error level, with 95% confidence.
Similarly, the significance level for metacognitive beliefs
was 0.03, also less than the 0.05 error level, with 95%
confidence (Table 2). The mean scores for motivational and
metacognitive beliefs in online and offline mathematics
learning environments were found to be significantly

Table 3

different. Specifically, the mean scores for motivational and
metacognitive beliefs in the online learning environment
were 3.2 and 3.26, respectively, compared to 3.13 and 3.19
in the offline learning environment. This statistically
significant difference suggests that students had higher
motivational and metacognitive beliefs in the online learning
environment compared to the offline learning environment,
indicating that the online learning environment was more
conducive to fostering these beliefs among first-year
secondary students in Manoojan.

Inferential T-test for Dependent Samples (Online Learning Environment)

Variable T-test p Mean Difference
Online math learning environment 3.31 0.04 0.05

A paired samples t-test was conducted to examine the
motivational and metacognitive beliefs of first-year
secondary students in relation to the online mathematics
learning environment. The results indicated that the
significance level obtained (0.04) was less than the critical
and standardized value of 0.05 (Table 3). This finding
suggests that there is a statistically significant difference
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between the mean scores of motivational and metacognitive
beliefs in the online mathematics learning environment.
Specifically, the mean score for metacognitive beliefs (3.21)
was higher than that for motivational beliefs (3.16),
indicating that metacognitive beliefs were prioritized by
students in the online learning environment.
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Table 4

Inferential T-test for Dependent Samples (Offline Learning Environment)
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Variable

T-test p

Mean Difference

Offline math learning environment

3.47 0.04 0.06

A paired samples t-test was also conducted to examine
the motivational and metacognitive beliefs of first-year
secondary students in relation to the offline mathematics
learning environment. The results showed that the
significance level obtained (0.04) was less than the critical
and standardized value of 0.05 (Table 4). This result
suggests that there is a statistically significant difference
between the mean scores of motivational and metacognitive

Table 5

beliefs in the offline mathematics learning environment. The
mean score for metacognitive beliefs (3.20) was higher than
that for motivational beliefs (3.14), indicating that in the
offline learning environment, students also prioritized
metacognitive beliefs.

The confirmatory factor model further reveals that the
components below ranked from highest to lowest
importance in the motivational and metacognitive beliefs.

Confirmatory Factor Model of Motivational and Metacognitive Beliefs and Their Components

Variables Components Factor Loading R? Rank

Motivational beliefs Goal orientation 0.55 30% 1
Internal valuation 0.50 25% 2
Self-efficacy 0.47 22% 3
Lack of exam anxiety 041 17% 4

Metacognitive beliefs Cognitive stability or cognitive self-awareness 0.83 69% 1
Confidence in memory 0.79 62% 2
Uncontrollability and danger 0.71 50% 3
The need to control thoughts 0.66 43% 4
Positive beliefs about worry 0.59 34% 5

In summary, the findings suggest that students in the
online learning environment exhibited higher motivational
and metacognitive beliefs compared to those in the offline
learning environment. Additionally, metacognitive beliefs
were prioritized over motivational beliefs in both learning
environments, highlighting the importance of cognitive
processes in students' learning experiences.

Finally, the confirmatory factor analysis conducted to
assess the model fit yielded satisfactory fit indices. The Chi-
square to degrees of freedom ratio (CMIN/DF) was 2.45,
which is within the acceptable range, indicating a good
model fit. The Root Mean Square Error of Approximation
(RMSEA) was 0.052, suggesting a close fit of the model in
relation to the degrees of freedom. The Comparative Fit
Index (CFI) was 0.92, and the Tucker-Lewis Index (TLI)
was 0.90, both indicating a good fit relative to a baseline
model. Additionally, the Parsimony Comparative Fit Index
(PCFI) was 0.78, and the Parsimony Normed Fit Index
(PNFI) was 0.75, further supporting the adequacy of the
model fit. These indices collectively suggest that the
proposed model provides a good representation of the
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underlying structure of motivational and metacognitive
beliefs.

4. Discussion and Conclusion

This study aimed to explore the motivational and
metacognitive beliefs of secondary school students in both
online and offline mathematics learning environments. The
results revealed several key findings that contribute to our
understanding of how these beliefs vary depending on the
learning context and how they impact students' academic
performance.

The results of the descriptive analysis indicated that the
students generally exhibited moderately high levels of
motivational and metacognitive beliefs in both online and
offline learning environments. Specifically, the mean score
for motivational beliefs was 3.22, with a standard deviation
of 0.75, and for metacognitive beliefs, the mean score was
3.27, with a standard deviation of 0.62. These findings
suggest that students possess relatively strong motivational
and metacognitive beliefs, which are essential for their
success in learning mathematics. The higher scores in
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metacognitive  beliefs, particularly in the online
environment, align with previous studies that emphasize the
importance of metacognition in self-regulated learning,
especially in digital learning contexts (Teng et al., 2021;
Teng & Wu, 2023; Teng & Yang, 2022; Xie & Huang,
2014).

A significant finding from the inferential statistics was
the difference in the levels of motivational and
metacognitive beliefs between the online and offline
learning environments. The results indicated that students'
motivational and metacognitive beliefs were significantly
higher in the online learning environment compared to the
offline environment. The mean scores for motivational and
metacognitive beliefs in the online setting were 3.20 and
3.26, respectively, while in the offline setting, they were 3.13
and 3.19. This difference highlights the potential of online
learning environments to foster stronger motivational and
metacognitive beliefs among students, which may be
attributed to the autonomy and flexibility provided by these
platforms (Abe et al., 2018; Lin et al., 2023).

The finding that metacognitive beliefs were prioritized
over motivational beliefs in both learning environments is
consistent with the literature on self-regulated learning.
Metacognitive strategies, such as planning, monitoring, and
evaluating one's learning process, are crucial for effective
learning, particularly in online environments where students
must often manage their learning independently. The higher
mean score for cognitive stability or cognitive self-
awareness within the metacognitive beliefs category (mean
= 3.68) further supports the idea that students are aware of
their cognitive processes and can effectively manage them,
which is essential for their success in mathematics (Mutholib
etal., 2017).

The confirmatory factor analysis provided additional
insights into the relative importance of different components
of motivational and metacognitive beliefs. The factor
loadings revealed that goal orientation (0.55) and cognitive
self-awareness (0.83) were the most significant components
in their respective categories. This finding is in line with
previous research that highlights the role of goal orientation
in driving students' motivation to achieve specific learning
outcomes and the importance of cognitive self-awareness in
helping students navigate complex learning tasks, such as
those encountered in mathematics (Hong et al., 2011,
Lazarides et al., 2023).

The differences in motivational and metacognitive beliefs
between the online and offline learning environments can be
explained by the unique characteristics of these settings.
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Online learning environments often provide more
opportunities for self-directed learning, which can enhance
students' motivation by allowing them to take greater control
over their learning process (Chen & Vibulphol, 2019; Yew
et al., 2023). The use of interactive tools, immediate
feedback, and the ability to learn at one's own pace are all
features of online learning that can contribute to higher
motivational beliefs (Sadaf, 2019; Souza, 2021).
Additionally, the anonymity and reduced social pressure in
online environments may help some students feel more
confident in their abilities, further boosting their self-
efficacy (Al-Roomy, 2015; Dyer & Aroz, 2022).

In contrast, offline learning environments, which are
typically more structured and teacher-directed, may not
provide the same level of autonomy and flexibility,
potentially leading to lower levels of motivational and
metacognitive beliefs. However, it is important to note that
offline environments also have strengths, such as the
opportunity for face-to-face interaction and immediate
support from teachers, which can be beneficial for certain
aspects of learning (Bo & Fu, 2018; Page & Jones, 2018).
The fact that students' motivational and metacognitive
beliefs were still relatively high in the offline environment
suggests that these environments can also be effective,
particularly when they incorporate elements that support
students’ autonomy and metacognitive development.

The findings of this study have several important
implications for educators and policymakers. First, the
higher levels of motivational and metacognitive beliefs in
the online learning environment suggest that online
education can be an effective tool for fostering these
important aspects of student learning. However, it is crucial
to design online learning environments that support students'
autonomy, provide opportunities for self-regulation, and
offer timely feedback and interaction (Chen, 2023; Smothers
et al.,, 2020). Additionally, given the importance of
metacognitive beliefs in online learning, educators should
consider incorporating explicit instruction on metacognitive
strategies into their online courses to help students develop
these critical skills (Teng & Yang, 2022; Wang & Zhan,
2020).

Moreover, the results highlight the need to consider
individual differences in students’ motivational and
metacognitive  beliefs ~ when  designing  learning
environments. Not all students may benefit equally from
online learning, and some may require additional support to
develop the skills needed to succeed in these settings
(Luburi¢ et al., 2021; Vergara, 2022). Educators should be
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mindful of these differences and provide targeted
interventions to support students who may struggle with the
demands of online learning (Souza, 2021; Souzaet al., 2021;
Talbot & Campbell, 2014).

5. Limitations & Suggestions

Despite its contributions, this study has several
limitations that should be acknowledged. First, the study was
conducted in a specific cultural and educational context,
focusing on secondary school students in a single region. As
a result, the findings may not be generalizable to other
populations or educational settings, particularly in different
cultural contexts where educational practices and student
beliefs may differ. Additionally, the study relied on self-
reported measures of motivational and metacognitive
beliefs, which may be subject to social desirability bias or
inaccuracies in self-assessment. The cross-sectional design
of the study also limits the ability to draw causal conclusions
about the relationship between learning environments and
students' beliefs.

Another limitation is the potential for selection bias, as
the sample consisted of students who were already
participating in both online and offline mathematics learning
environments. Students who choose to engage in online
learning may already have higher levels of motivation and
metacognitive skills, which could influence the results.
Furthermore, the study did not account for other factors that
could influence students’ motivational and metacognitive
beliefs, such as prior academic achievement, socioeconomic
status, or the quality of the instructional materials used in the
online and offline settings.

Future research should address these limitations by
exploring the generalizability of the findings across different
cultural and educational contexts. Comparative studies
involving students from diverse backgrounds could provide
valuable insights into how cultural factors influence
motivational and metacognitive beliefs in online and offline
learning environments. Additionally, longitudinal studies
that track changes in students' beliefs over time could help
to establish causal relationships and provide a more nuanced
understanding of how these beliefs develop in response to
different learning environments.

There is also a need for research that examines the role of
specific instructional strategies and technological tools in
shaping students' motivational and metacognitive beliefs.
For example, studies could investigate how different types
of feedback, interactive simulations, or gamified learning
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activities impact students' beliefs and learning outcomes.
Additionally, research that explores the effectiveness of
interventions designed to enhance students' metacognitive
skills in online learning environments would be valuable,
particularly for students who may be at risk of falling behind.

Finally, future research should consider the role of
teachers' beliefs and practices in shaping students'
motivational and metacognitive beliefs. Given the
significant impact that teachers can have on student learning,
understanding how teachers' beliefs about online and offline
education influence their instructional practices and, in turn,
affect students' beliefs and outcomes, would be an important
area of inquiry. Studies that examine the professional
development needs of teachers in relation to online
education could also provide insights into how to better
support educators in creating effective learning
environments.

Based on the findings of this study, several practical
recommendations can be made for educators and
policymakers. First, it is essential to design online learning
environments that are conducive to fostering strong
motivational and metacognitive beliefs. This can be
achieved by incorporating features that promote student
autonomy, such as flexible learning pathways, personalized
feedback, and opportunities for self-directed learning.
Additionally, educators should consider integrating
metacognitive strategy instruction into online courses to help
students develop the skills necessary for effective self-
regulated learning.

In offline learning environments, efforts should be made
to incorporate elements that support students' motivational
and metacognitive development. For example, providing
students with opportunities for goal setting, reflection, and
self-assessment can help to enhance their motivation and
metacognitive awareness. Teachers should also be
encouraged to adopt a more student-centered approach to
instruction, allowing students greater control over their
learning process while providing the necessary support and
guidance.

Policymakers should also consider the implications of
these findings for educational policy and practice. Given the
potential of online learning to enhance students' motivational
and metacognitive beliefs, there should be increased
investment in the development and implementation of high-
quality online learning platforms. Additionally, professional
development programs for teachers should be expanded to
include training on how to effectively integrate technology
into their teaching practices and how to support students'
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development of self-regulation and metacognitive skills in
both online and offline settings.

Acknowledgments

We would like to express our appreciation and gratitude
to all those who cooperated in carrying out this study.

Declaration of Interest

The authors of this article declared no conflict of interest.

Ethical Considerations

The study protocol adhered to the principles outlined in
the Helsinki Declaration, which provides guidelines for
ethical research involving human participants.

Transparency of Data

In accordance with the principles of transparency and
open research, we declare that all data and materials used in
this study are available upon request.

Funding

This research was carried out independently with
personal funding and without the financial support of any
governmental or private institution or organization.

Authors’ Contributions

This article is derived from the first author's doctoral
dissertation. All authors equally contributed to this article.

References

Abe, Y., Hood, M., & Elwood, J. A. (2018). Self-Regulated
Learning and Culture in the Flipped EFL Classroom With
ICT. Journal of Jsee, 66(5), 5_62-65_68.
https://doi.org/10.4307/jsee.66.5_62

Abed, M. G., Abdulbagi, R. F., & Shackelford, T. K. (2022). Saudi
Arabian Students’ Beliefs About and Barriers to Online
Education During the COVID-19 Pandemic. Children, 9(8),
1170. https://doi.org/10.3390/children9081170

Aini, S. H., Egar, N., Affini, L. N., & Setyorini, A. (2022).
Indonesian Teachers’ Motivation to Teach in a Contested
Environment  During the  Crisis of  Covid-19.
https://doi.org/10.4108/eai.14-8-2021.2317645

Al-Roomy, M. (2015). Evaluating Saudi University Students’
Beliefs About Learning English. International Journal of
English Linguistics, 5(1). https://doi.org/10.5539/ijel.v5n1p22

Alkharusi, H., Aldhafri, S., Alnabhani, H., & Alkalbani, M. (2012).
Educational Assessment Attitudes, Competence, Knowledge,
and Practices: An Exploratory Study of Muscat Teachers in
the Sultanate of Oman. Journal of Education and Learning,
1(2). https://doi.org/10.5539/jel.v1n2p217

67

Journal of Adolescent and Youth Psychological Studies 6:1 (2025) 59-69

Altalhi, S. A. (2020). Teachers’ Beliefs and Practices of
Motivational Strategies in EFL Classrooms and Learners’
Attitudes. Arab World English Journal(265), 1-70.
https://doi.org/10.24093/awej/th.265

Astuti, 1. A. D., Bhakti, Y. B., Sumarni, R. A., Sulisworo, D., &
Toifur, M. (2021). Flipped Classroom and Kahoot in Physics
Learning: Improving Students’ Motivation Learning.
International Journal of Educational Management and
Innovation, 2(2), 175.
https://doi.org/10.12928/ijemi.v2i2.3491

Bo, W. V., & Fu, M. (2018). How Is Learning Motivation Shaped
Under Different Contexts: An Ethnographic Study in the
Changes of Adult Learner’s Motivational Beliefs and
Behaviors Within a Foreign Language Course. Frontiers in
psychology, 9. https://doi.org/10.3389/fpsyg.2018.01603

Chen, J. (2023). Narratives to ldentities: Japanese Graduate
Teaching Assistants as Language Teachers. Journal of
Language and Cultural Education, 11(2), 1-12.
https://doi.org/10.2478/jolace-2023-0010

Chen, X., & Vibulphol, J. (2019). An Exploration of Motivational
Strategies and Factors That Affect Strategies: A Case of
Chinese EFL Teachers. International Education Studies,
12(11), 47. https://doi.org/10.5539/ies.v12n11p47

Chuang, H. H., Weng, C. Y., & Chen, C. H. (2016). Which Students
Benefit Most From a Flipped Classroom Approach to
Language Learning? British Journal of Educational
Technology, 49(1), 56-68. https://doi.org/10.1111/bjet.12530

Chung, S. (2012). Cognitive and Social Factors Affecting the Use
of Wikipedia and Information Seeking / Les Facteurs
Cognitifs Et Sociaux Déterminant I'Utilisation De Wikipedia
Et La Recherche d'Information. Canadian Journal of
Learning and Technology, 38(3).
https://doi.org/10.21432/t25k59

Cogdill, S. (2014). Applying Research in Motivation and Learning
to Music Education. Update Applications of Research in
Music Education, 33(2), 49-57.
https://doi.org/10.1177/8755123314547909

Dyer, T. D., & Aroz, R. J. (2022). Motivating and Engaging
Students: Reflections on Gamifying Online Courses Through
a Digital Badging Program. Journal of Scholarly Engagement,
5(2), 44-55. https://doi.org/10.9743/jse.2022.5.2.5

Fulton, K. (2023). Dialogic Literary Argumentation and Close
Reading: Effects on High School Students’ Literature-Related
Argumentative Writing and Motivational Beliefs. Frontiers in
psychology, 14. https://doi.org/10.3389/fpsyg.2023.1214773

GenC, G. (2023). The Effect of Game Integrated Flipped
Classroom Application on Primary School 3rd Grade
Students. Journal of Teacher Education and Lifelong
Learning, 5(2), 524-537.
https://doi.org/10.51535/tell.1350501

Gilakjani, A. P., & Sabouri, N. B. (2017). Teachers’ Beliefs in
English Language Teaching and Learning: A Review of the
Literature. English Language Teaching, 10(4), 78.
https://doi.org/10.5539/elt.v10n4p78

Hong, E., Greene, M. T., & Hartzell, S. (2011). Cognitive and
Motivational Characteristics of Elementary Teachers in
General Education Classrooms and in Gifted Programs. Gifted
Child Quarterly, 55(4), 250-264.
https://doi.org/10.1177/0016986211418107

Idoghor, U., & Oluwayimika, K. R. (2022). Perception of Students
on the Use of Google Classroom for Educational Purposes.
Innovare Journal of Education, 1-5.
https://doi.org/10.22159/ijoe.2022v10i5.45988

Isa, M. (2020). Indonesian EFL Teachers’ Beliefs on Classroom
Management. Kne Social Sciences.
https://doi.org/10.18502/kss.v4i4.6482

JAYPS

Adolescent and Y outh Psyehologieal Studies

E-ISSN: 2981-2526


https://portal.issn.org/resource/ISSN/2981-2526
https://doi.org/10.4307/jsee.66.5_62
https://doi.org/10.3390/children9081170
https://doi.org/10.4108/eai.14-8-2021.2317645
https://doi.org/10.5539/ijel.v5n1p22
https://doi.org/10.5539/jel.v1n2p217
https://doi.org/10.24093/awej/th.265
https://doi.org/10.12928/ijemi.v2i2.3491
https://doi.org/10.3389/fpsyg.2018.01603
https://doi.org/10.2478/jolace-2023-0010
https://doi.org/10.5539/ies.v12n11p47
https://doi.org/10.1111/bjet.12530
https://doi.org/10.21432/t25k59
https://doi.org/10.1177/8755123314547909
https://doi.org/10.9743/jse.2022.5.2.5
https://doi.org/10.3389/fpsyg.2023.1214773
https://doi.org/10.51535/tell.1350501
https://doi.org/10.5539/elt.v10n4p78
https://doi.org/10.1177/0016986211418107
https://doi.org/10.22159/ijoe.2022v10i5.45988
https://doi.org/10.18502/kss.v4i4.6482

JAYPS

Adolescent and Youth Py chalozical Studics

Sabeghinejad et al.

Johnsen, S. K., & Kaul, C. R. (2019). Assessing Teacher Beliefs
Regarding Research-Based Practices to Improve Services for
GT Students. Gifted Child Today, 42(4), 229-239.
https://doi.org/10.1177/1076217519862332

Lazarides, R., Schiefele, U., Hettinger, K., & Frommelt, M. C.
(2023). Tracing the Signal From Teachers to Students: How
Teachers’ Motivational Beliefs Longitudinally Relate to
Student Interest Through Student-Reported Teaching
Practices. Journal of Educational Psychology, 115(2), 290-
308. https://doi.org/10.1037/edu0000777

Lin, W., Chen, X., Zheng, M., He, L., Zhang, X., & Gao, Y. (2023).
An Analysis on the Influencing Factors of Learning
Motivation Based in the Teaching Blending Online and
Offline: The Mediating Role of Self-Efficacy and Task Value.
E3s Web of Conferences, 4009, 03007.
https://doi.org/10.1051/e3sconf/202340903007

Liou, P. Y., & Myoung, E. (2023). Teacher-perceived Science
Inquiry-based Instructional Practice on Student Achievement
and Motivational Beliefs in Classroom Contexts. Science
Education, 107(6), 1485-1506.
https://doi.org/10.1002/sce.21812

Luburi¢, N., Slivka, J., Sladi¢, G., & Milosavljevi¢, G. (2021). The
Challenges of Migrating an Active Learning Classroom
Online in a Crisis. Computer Applications in Engineering
Education, 29(6), 1617-1641.
https://doi.org/10.1002/cae.22413

Mazlum, F., Cheraghi, F., & Dasta, M. (2015). English Teachers'
Self-Efficacy Beliefs and Students Learning Approaches.
International Journal of Educational Psychology, 4(3), 305-
328. https://doi.org/10.17583/ijep.2015.1137

Mutholib, A. A., Sujadi, I., & Subanti, S. (2017). Mathematics
Teachers’ Beliefs About Scientific Approach (SA) and
Implementation in Mathematics Learning.
https://doi.org/10.1063/1.4995163

Nanayakkara, J., Margerison, C., & Worsley, A. (2021). Teachers'
Self-Efficacy Beliefs in Teaching Food and Nutrition Subjects
in Australian Secondary Schools. Health Education, 121(3),
311-321. https://doi.org/10.1108/he-01-2021-0003

Ngarisan, N. S., Harun, N., Hassan, N., Bakar, N. F. A., Lehat, M.
L., & Sakkanayok, K. (2022). Balancing Motivation and Self-
Regulated Learning in  Online Classes Among
Undergraduates. International Journal of Academic Research
in Business and Social Sciences, 12(10).
https://doi.org/10.6007/ijarbss/v12-i10/14758

Page, A., & Jones, M. (2018). Rethinking Teacher Education for
Classroom Behaviour Management: Investigation of an
Alternative Model Using an Online Professional Experience
in an Australian University. Australian Journal of Teacher
Education, 43(11), 84-104.
https://doi.org/10.14221/ajte.2018v43n11.5

Pusparini, R., Widiati, U., & Susanti, A. (2021). Pre-Service
Teachers’ Beliefs About English Language Teaching and
Learning in EFL Classroom: A Review of Literature. Jees
(Journal of English Educators Society), 6(1), 147-154.
https://doi.org/10.21070/jees.v6i1.1212

Ram“irez, R. (2020). Teacher Beliefs and Misconceptions
Regarding Dual Language Learners in Head Start: An
Opportunity for Enhancing Professional Development. HS
Dialog, 23(1). https://doi.org/10.55370/hsdialog.v23i1.811

Romick, C., Weliweriya, N., & Cotten, T. (2022). Personas of Stem
Students Completing Online Instructions During the COVID-
19 Pandemic. Journal of Science of the University of Kelaniya,
15(2), 132-146. https://doi.org/10.4038/josuk.v15i2.8066

Sadaf, A. (2019). Exploring Teachers' Value Beliefs of Integrating
Digital Literacy in K-12 Classrooms. International Journal of

68

Journal of Adolescent and Youth Psychological Studies 6:1 (2025) 59-69

Digital Literacy and Digital Competence, 10(2), 1-14.
https://doi.org/10.4018/ijdldc.2019040101

Safari, Y., & Yousefpoor, N. (2022). The Role of Metacognitive
Beliefs in Predicting Academic Procrastination Among
Students in Iran: Cross-Sectional Study. Jmir Medical
Education. https://doi.org/10.2196/32185

Samsami, A., Zoghi, L., & Shariat Bagheri, M. M. (2021).
Modeling Structural Relationships of Students' Help-seeking
based on Self-Determination and Flourishing: The Mediating
Role of Academic Participation and Motivational Beliefs
[Research]. Quarterly Journal of Child Mental Health, 8(2),
78-93. https://doi.org/10.52547/jcmh.8.2.78

Santos, d., & Miguel, L. (2019). The Relationship Between
Teachers Beliefs, Teachers Behaviors, and Teachers
Professional ~ Development: A Literature  Review.
International Journal of Education and Practice, 7(1), 10-18.
https://doi.org/10.18488/journal.61.2019.71.10.18

Smothers, M., Colson, T., & Keown, S. (2020). Does Delivery
Model Matter? The Influence of Course Delivery Model on
Teacher Candidates’ Self-Efficacy Beliefs Towards Inclusive
Practices. The International Review of Research in Open and
Distributed Learning, 21(3).
https://doi.org/10.19173/irrodl.v21i3.4675

Souza, R. J. d. (2021). Language Teachers’ Pedagogical
Orientations in Integrating Technology in the Online
Classroom: Its Effect on Students Motivation and
Engagement. Turkish Journal of Computer and Mathematics
Education (TURCOMAT), 12(10), 5001-5014.
https://doi.org/10.17762/turcomat.v12i10.5268

Souza, R. J. d., Shet, J. P., Alanya-Beltran, J., Tongkachok, K.,
Hipolito-Pingol, G., & Sameem, M. A. M. (2021). “I Teach
the Way I Believe”: EFL Teachers’ Pedagogical Beliefs in
Technology Integration and Its Relationship to Students’
Motivation and Engagement in the COVID 19 Pandemic
Year. International Journal of Learning Teaching and
Educational Research, 20(11), 387-406.
https://doi.org/10.26803/ijlter.20.11.21

Talbot, J., & Campbell, T. (2014). Examining a Teacher’s
Negotiation Through Change: Understanding the Influence of
Beliefs on Behavior. Teacher Development, 18(3), 418-434.
https://doi.org/10.1080/13664530.2014.927393

Teng, M. F., Wang, C., & Wu, J. G. (2021). Metacognitive
Strategies, Language Learning Motivation, Self-Efficacy
Belief, and English Achievement During Remote Learning: A
Structural Equation Modelling Approach. Relc Journal, 54(3),
648-666. https://doi.org/10.1177/00336882211040268

Teng, M. F., & Wu, J. (2023). An Investigation of Learners’
Perceived Progress During Online Education: Do Self-
Efficacy Belief, Language Learning Motivation, and
Metacognitive Strategies Matter? The Asia-Pacific Education
Researcher, 33(2), 283-295. https://doi.org/10.1007/s40299-
023-00727-z

Teng, M. F., & Yang, Z. (2022). Metacognition, Motivation, Self-
Efficacy Belief, and English Learning Achievement in Online
Learning: Longitudinal Mediation Modeling Approach.
Innovation in Language Learning and Teaching, 17(4), 778-
794. https://doi.org/10.1080/17501229.2022.2144327

Terrell, S. S. (2011). Integrating Online Tools to Motivate Young
English Language Learners to Practice English Outside the
Classroom. International Journal of Computer-Assisted
Language Learning and Teaching, 1(2), 16-24.
https://doi.org/10.4018/ijcallt.2011040102

Vergara, R. A. G. (2022). Delivering a Transformational Learning
Experience Online. International Journal of Multidisciplinary
Applied Business and Education Research, 3(12), 2726-2737.
https://doi.org/10.11594/ijmaber.03.12.24

JAYPS

Adolescent and Y outh Psyehologieal Studies

E-ISSN: 2981-2526


https://portal.issn.org/resource/ISSN/2981-2526
https://doi.org/10.1177/1076217519862332
https://doi.org/10.1037/edu0000777
https://doi.org/10.1051/e3sconf/202340903007
https://doi.org/10.1002/sce.21812
https://doi.org/10.1002/cae.22413
https://doi.org/10.17583/ijep.2015.1137
https://doi.org/10.1063/1.4995163
https://doi.org/10.1108/he-01-2021-0003
https://doi.org/10.6007/ijarbss/v12-i10/14758
https://doi.org/10.14221/ajte.2018v43n11.5
https://doi.org/10.21070/jees.v6i1.1212
https://doi.org/10.55370/hsdialog.v23i1.811
https://doi.org/10.4038/josuk.v15i2.8066
https://doi.org/10.4018/ijdldc.2019040101
https://doi.org/10.2196/32185
https://doi.org/10.52547/jcmh.8.2.78
https://doi.org/10.18488/journal.61.2019.71.10.18
https://doi.org/10.19173/irrodl.v21i3.4675
https://doi.org/10.17762/turcomat.v12i10.5268
https://doi.org/10.26803/ijlter.20.11.21
https://doi.org/10.1080/13664530.2014.927393
https://doi.org/10.1177/00336882211040268
https://doi.org/10.1007/s40299-023-00727-z
https://doi.org/10.1007/s40299-023-00727-z
https://doi.org/10.1080/17501229.2022.2144327
https://doi.org/10.4018/ijcallt.2011040102
https://doi.org/10.11594/ijmaber.03.12.24

J AYP S Sabeghinejad et al.

Adolescent and Youth Py chalozical Studics

Wang, W., & Zhan, J. (2020). The Relationship Between English
Language Learner Characteristics and Online Self-
Regulation: A Structural Equation Modeling Approach.
Sustainability, 12(7), 3009.
https://doi.org/10.3390/su12073009

Wang, X. (2022). Influences of Learning Emotion on Learning
Outcome in Online Teaching Mode. International Journal of
Emerging Technologies in Learning (ljet), 17(08), 126-139.
https://doi.org/10.3991/ijet.v17i08.30459

Wang, Z., Bukhari, N., & Han, Y. (2023). Teachers’ Beliefs on
Autonomous English Learning in Chinese Universities.
Theory and Practice in Language Studies, 13(4), 975-983.
https://doi.org/10.17507/tpls.1304.19

Xie, K., & Huang, K. (2014). The Role of Beliefs and Motivation
in Asynchronous Online Learning in College-Level Classes.
Journal of Educational Computing Research, 50(3), 315-341.
https://doi.org/10.2190/ec.50.3.b

Yagmur, B. (2022). The Impact of Online Learning on the
Motivation of University Level Preparatory EFL Students in
Turkey. Technium Social Sciences Journal, 35, 199-209.
https://doi.org/10.47577/tssj.v35i1.7201

Yew, N. A. M., Hamid, N. A. A, Singh, K., & Rahmat, N. H.
(2023). Exploring Motivational Beliefs and Self-Regulated
Learning Strategies in Learning Among Undergraduates.
International Journal of Academic Research in Business and
Social Sciences, 13(7). https://doi.org/10.6007/ijarbss/v13-
i7/17043

Zhao, Y. (2023). Developing Through Merits and Demerits: A
Literature Review of Online Classroom, Teaching Motivation
and Teaching Methods in China Primary School.
International Journal of Learning Teaching and Educational
Research, 22(8), 183-202.
https://doi.org/10.26803/ijlter.22.8.11

69

Journal of Adolescent and Youth Psychological Studies 6:1 (2025) 59-69

JAYPS

Adolescent and Y outh Psyehologieal Studies

E-ISSN: 2981-2526


https://portal.issn.org/resource/ISSN/2981-2526
https://doi.org/10.3390/su12073009
https://doi.org/10.3991/ijet.v17i08.30459
https://doi.org/10.17507/tpls.1304.19
https://doi.org/10.2190/ec.50.3.b
https://doi.org/10.47577/tssj.v35i1.7201
https://doi.org/10.6007/ijarbss/v13-i7/17043
https://doi.org/10.6007/ijarbss/v13-i7/17043
https://doi.org/10.26803/ijlter.22.8.11

