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CrossMark

Objective: This study aimed to explore the contextual, personal, and
sociocultural factors that contribute to adaptive coping among adolescents
experiencing academic stress, with a focus on understanding how environmental
and individual elements interact to promote resilience.

Methods and Materials: A qualitative research design was employed using an
exploratory and descriptive approach. Seventeen adolescents (aged 14—18) from
three secondary schools in Gauteng Province, South Africa, were selected through
purposive sampling. Semi-structured interviews were conducted to capture
participants’ lived experiences of academic stress and coping strategies. Data
collection continued until theoretical saturation was reached. Interviews were
transcribed verbatim and analyzed thematically using NVivo 14 software.
Trustworthiness was ensured through member checking, peer debriefing, and
maintaining an audit trail in accordance with Lincoln and Guba’s criteria of
credibility, dependability, and confirmability.

Findings: Analysis revealed four overarching themes: (1) Supportive Social
Environment, encompassing family, peer, and teacher support as key buffers
against stress; (2) Personal Coping Strategies, highlighting cognitive reframing,
emotional regulation, and proactive help-seeking as adaptive mechanisms; (3)
Academic and Institutional Context, identifying positive school climates and
counseling services as facilitators of resilience; and (4) Cultural and
Socioeconomic Influences, showing how family expectations, community values,
and financial pressures both intensified and motivated coping responses. The
findings indicated that adaptive coping is a multidimensional process rooted in
the interaction between psychological flexibility, relational support, and cultural
meaning-making.

Conclusion: Adolescents’ ability to cope adaptively with academic stress
depends on the convergence of personal resilience, supportive relationships, and
culturally grounded wvalues. Enhancing school-based and community-level
support structures can strengthen adolescents’ capacity to transform academic
pressure into personal growth and adaptive functioning.

Keywords: Adolescents; academic stress; adaptive coping; resilience; social
support
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1. Introduction

dolescence represents a critical developmental period

marked by biological, cognitive, emotional, and
social transitions that challenge an individual’s capacity for
adaptation. Academic life, often perceived as a central
domain of adolescent experience, is among the most
significant stress-inducing contexts during this stage.
Academic stress has been increasingly recognized as a major
concern among adolescents worldwide, influencing their
mental health, self-esteem, and overall well-being (Singh &
Kaur, 2025). The transition from childhood dependence to
adolescent autonomy involves exposure to new academic
demands, competitive expectations, and psychosocial
changes that require the development of effective coping
mechanisms (Rahayu et al., 2025). While moderate levels of
academic stress may stimulate motivation and achievement,
chronic or excessive stress tends to produce adverse
psychological outcomes such as anxiety, depression,
burnout, and reduced school engagement (Montes, 2025).

Adolescents’ ability to adaptively cope with academic
stress depends not only on their internal psychological
resources but also on external contextual factors such as
family environment, peer support, and school culture
(Gautam & Paudel, 2025). Adaptive coping, in this regard,
refers to flexible and constructive responses to stressors that
allow individuals to maintain psychological equilibrium and
problem-solving effectiveness. Studies have revealed that
resilience, self-regulation, and perceived support serve as
mediators in the relationship between stress and adjustment
outcomes (Buils & Mateu-Pérez, 2025). In addition,
adolescents’ coping strategies are influenced by
sociocultural and institutional dynamics that shape how
stress is perceived and managed within different contexts
(ITaBnenko & Zvierieva, 2024).

Coping theory has evolved to conceptualize stress as a
transactional process between the individual and the
environment, emphasizing appraisal and coping flexibility
(Zimmer-Gembeck &  Skinner, 2024). Within this
framework, adolescents’ interpretations of academic
challenges—as either threats or opportunities—determine
the coping strategies they employ. Empirical evidence
suggests that emotional regulation, problem-focused coping,
and social support-seeking are protective against the
negative effects of academic stress (Shih & Tu, 2024).
Conversely, maladaptive coping behaviors such as
avoidance, denial, or substance use can exacerbate stress

responses and hinder adaptive functioning (Regalado, 2024).
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Thus, the exploration of adaptive coping among adolescents

under academic stress requires a comprehensive
understanding of both individual and contextual
contributors.

The phenomenon of academic stress has intensified due
to modern educational pressures, digital learning demands,
2024).
Adolescents are expected to excel academically, participate

and post-pandemic  transitions (Peerzada,
in extracurricular activities, and prepare for uncertain
futures, often in environments that provide limited
emotional or institutional support (Pandey, 2024). In South
and Southeast Asian contexts, where collectivist values and
family expectations prevail, academic performance is
closely tied to self-worth and family honor (Kurniawaty et
al., 2024). This cultural orientation often magnifies the stress
experience while simultaneously shaping the coping
strategies that adolescents perceive as acceptable or effective
(Guo, 2024).

Research has highlighted that adolescents employ a wide
range of coping mechanisms, from emotion-focused
strategies—such as seeking social support or reinterpreting
failure—to problem-focused approaches such as time
management and strategic planning (Zimmer-Gembeck et
al., 2023). The success of these coping strategies often
depends on contextual facilitators including parental
support, teacher responsiveness, and peer solidarity
(Shalaby & Elkasaby, 2023). Adolescents who perceive their
academic environment as supportive and empathetic tend to
develop higher academic resilience and better self-
regulatory capacities, which protect them from the
(Petrochenko, 2023).

Conversely, lack of emotional and institutional support

detrimental effects of stress
correlates with decreased academic engagement and
increased emotional distress (Delgermaa & Kim, 2023).
Academic resilience, defined as the capacity to maintain
motivation and performance despite adversity, is an
important construct for understanding adaptive coping
(Budiman et al., 2023). This resilience emerges from an
interplay between individual resources (e.g., self-efficacy,
optimism, and emotional regulation) and environmental
supports (e.g., family cohesion and positive school climate)
(Astuti & Waseso, 2023). In rural and urban contexts alike,
adolescents’ resilience has been associated with their ability
to adapt coping strategies to situational demands (Yilmaz &
Talu, 2022). When confronted with academic challenges,
resilient adolescents tend to appraise stressors as
manageable and utilize constructive behaviors such as
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seeking help, reframing goals, and maintaining persistence
(Pirkina, 2022).

The growing concern about adolescent mental health has
drawn attention to the intersection between academic stress
and emotional well-being. Academic demands, competitive
grading, and social comparison are linked to heightened
anxiety, depressive symptoms, and reduced life satisfaction
(Olivia Carla Yeany Dae et al, 2022). However,
adolescents’ mental health outcomes are moderated by their
chosen coping styles and the quality of their social
relationships (Okechukwu et al., 2022). Supportive peer
interactions and open communication with teachers have
been shown to foster adaptive coping and reduce feelings of
2022).
adolescents who demonstrate cognitive flexibility and

isolation or helplessness (Kim, Moreover,
problem-solving orientation are more likely to experience
psychological growth rather than deterioration under
pressure (Ivanovna, 2022).

Recent studies emphasize that adolescents’ coping
processes are dynamic and multidimensional, shaped by
both developmental and contextual influences (Hasanah et
al., 2022). Age, gender, and cultural background influence
not only the intensity of perceived academic stress but also
the repertoire of coping strategies utilized. For instance,
older adolescents tend to rely more on cognitive reappraisal
and planning, while younger ones favor emotional or
avoidance-based responses (Singh & Kaur, 2025). Similarly,
gender differences have been observed, with female
adolescents generally reporting higher stress but also greater
emotional expressiveness and help-seeking behaviors
compared to males (Rahayu et al., 2025).

Socioeconomic factors also intersect with coping
dynamics. Adolescents from lower-income households often
experience compounded stress due to limited resources,
inadequate study environments, and heightened family
responsibilities (Montes, 2025). Despite these barriers, many
such adolescents exhibit strong motivational resilience,
using education as a perceived pathway to socioeconomic
mobility (Gautam & Paudel, 2025). Cultural expectations
and religious frameworks further shape coping attitudes, as
adolescents integrate spiritual or collective values into their
meaning-making processes when dealing with stress (Buils
& Mateu-Pérez, 2025).

Moreover, global events such as the COVID-19
pandemic have transformed the nature of academic stress by
introducing uncertainty, remote learning challenges, and
social isolation (IlaBmenko & Zvierieva, 2024). These
changes have underscored the importance of adaptive coping
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flexibility and psychological resilience among adolescents
facing unpredictable educational environments (Zimmer-
Gembeck & Skinner, 2024). Students’ ability to regulate
emotions, maintain motivation, and seek support became
critical determinants of successful adaptation during and
after pandemic disruptions (Shih & Tu, 2024). The
integration of technological tools into education has further
complicated the stress experience, producing both
opportunities for learning autonomy and risks of digital
fatigue (Regalado, 2024).

Within this evolving educational landscape, scholars
have argued for a contextualized understanding of coping—
one that situates adolescents’ adaptive responses within their
economic, and institutional realities
2024). In

interdependence and relational harmony are emphasized,

sociocultural,
(Peerzada, collectivist societies, where
coping is often mediated by family involvement and
community norms rather than solely individual agency
(Pandey, 2024). Adolescents’ subjective experiences of
academic stress and coping, therefore, must be explored
within these relational frameworks (Kurniawaty et al.,
2024).

Several qualitative and cross-cultural investigations have
illuminated the interplay between coping strategies,
academic stress, and resilience. In Indonesia, adolescents
reported that emotional regulation and spirituality were
central to managing academic pressure (Guo, 2024).
Similarly, longitudinal research in Western contexts
demonstrated that parental emotional support significantly
enhances adolescents’ coping competence and academic
motivation (Zimmer-Gembeck et al., 2023). Studies
conducted in Egypt, Mongolia, and Eastern Europe have
reinforced the universality of these relationships, showing
that adaptive coping correlates with improved engagement
and psychological well-being across cultural boundaries
(Delgermaa & Kim, 2023; Petrochenko, 2023; Shalaby &
Elkasaby, 2023).

Emerging literature also highlights the role of emotional
intelligence and self-motivation as cognitive resources that
mediate the stress—coping link (Budiman et al., 2023).
Adolescents with higher self-awareness and emotional
competence demonstrate better adjustment and fewer
(Astuti & Waseso, 2023).

Nonetheless, the pathways through which contextual

maladaptive  outcomes
factors—such as school environment, socioeconomic
conditions, and cultural expectations—shape adaptive
coping remain underexplored in diverse populations

(Yilmaz & Talu, 2022). Addressing this gap requires
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qualitative approaches capable of capturing adolescents’
lived experiences and the nuanced meanings they attach to
stress and coping (Pirkina, 2022).

Given the global emphasis on academic excellence and
the rising prevalence of stress-related mental health
challenges among adolescents, understanding the contextual
factors that contribute to adaptive coping has become a
pressing research priority (Olivia Carla Yeany Dae et al.,
2022). Such insights can inform culturally sensitive
interventions and school-based mental health programs that
promote resilience, well-being, and academic persistence
(Okechukwu et al., 2022).

Therefore, the present study aims to explore the
contextual factors contributing to adaptive coping in
adolescents experiencing academic stress, focusing on how
social, personal, cultural, and institutional dimensions shape
their coping experiences and resilience.

2. Methods and Materials
2.1.  Study Design and Participants

This study adopted a qualitative research design with an
exploratory and descriptive approach to gain an in-depth
understanding of the contextual factors contributing to
adaptive coping among adolescents experiencing academic
stress. The qualitative design was deemed appropriate for
exploring the subjective experiences, perceptions, and
meaning-making processes of adolescents within their
unique socio-cultural contexts. The study focused on
participants’ lived experiences rather than quantifiable
variables, aligning with the interpretivist paradigm that
values context-bound understanding.

Seventeen adolescent participants (aged 14—18 years)
were purposefully selected from three secondary schools in
Gauteng Province, South Africa. The inclusion criteria
required participants to be currently enrolled in school, have
recent experience with academic stress (e.g., exam pressure,
workload, or performance anxiety), and demonstrate
willingness to share their experiences. The sample was
balanced in terms of gender, academic level, and socio-
economic background to ensure diverse perspectives.
Recruitment was facilitated through school counselors, who
identified students meeting the inclusion criteria. Informed
consent was obtained from both participants and their
parents or guardians, ensuring voluntary participation and
confidentiality. Data collection continued until theoretical
saturation was achieved—that is, when additional interviews
yielded no new themes or insights.

Journal of Adolescent and Youth Psychological Studies 6:10 (2025) 1-10

2.2. Measures

Data were collected using semi-structured, face-to-face
interviews conducted in English, lasting approximately 45—
60 minutes each. An interview guide was developed to
explore adolescents’ perceptions of academic stress, their
coping mechanisms, and the contextual factors—such as
family, school, peer relationships, and cultural
expectations—that shaped these coping responses. Example
questions included: “Can you describe situations at school
that make you feel stressed?” and “What helps you manage
or reduce this stress?” Interviews were conducted in private,
comfortable settings within the school premises to ensure
openness and psychological safety. All interviews were
audio-recorded with participants’ permission and later
transcribed verbatim. Field notes were also taken to capture
non-verbal cues and contextual observations relevant to the

participants’ narratives.

2.3.  Data Analysis

The data were analyzed thematically using NVivo 14
qualitative analysis software to assist with data organization,
coding, and retrieval of themes. Thematic analysis followed
Braun and Clarke’s six-step framework: (1) familiarization
with data through repeated reading of transcripts, (2)
generation of initial codes, (3) searching for themes, (4)
reviewing and refining themes, (5) defining and naming
themes, and (6) producing the final report. Both inductive
and deductive coding approaches were employed—
inductive to allow new themes to emerge organically from
participants’ narratives, and deductive to align findings with
existing conceptual understandings of adaptive coping.

To enhance the trustworthiness of the study, Lincoln and
Guba’s criteria were applied: credibility was ensured
through member checking, transferability through thick
description of the context, dependability through
maintaining an audit trail, and confirmability through peer
debriefing and reflexive journaling by the researcher. Ethical
approval for the study was obtained from the university’s
Research Ethics Committee, and all procedures adhered to
the ethical standards of confidentiality, voluntariness, and

respect for participants’ well-being.

3. Findings and Results

The study sample consisted of 17 adolescents (9 females
and 8 males) aged between 14 and 18 years (Mean age =16.1
years). Participants were drawn from three secondary
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schools located in the Gauteng Province of South Africa,
representing both urban and semi-urban contexts. In terms
of'academic level, 6 participants were in Grade 9, 5 in Grade
10, 4 in Grade 11, and 2 in Grade 12. The majority of
participants (n = 11) identified as Black African, while 4
identified as Coloured and 2 as Indian South African,
reflecting the ethnic diversity of the study area. Regarding
socioeconomic status, 10 participants reported living in
middle-income households, 5 in low-income households,
and 2 in high-income households.

In terms of family structure, 12 participants lived with
both parents, 3 with single mothers, and 2 with guardians or

Table 1

Journal of Adolescent and Youth Psychological Studies 6:10 (2025) 1-10

extended family members. Most participants (n = 13)
indicated having at least one sibling, often citing sibling
relationships as a source of emotional support or academic
motivation.  Furthermore, 15 participants reported
participating in extracurricular or community-based
activities, such as sports, music, or church groups, which
they associated with coping and stress relief. The
demographic diversity across gender, ethnicity, grade level,
and socioeconomic background provided a rich and varied
dataset, enhancing the credibility and transferability of the

qualitative findings.

Main Themes, Subthemes, and Concepts Extracted from Qualitative Analysis

Main Category (Theme)

Subcategory

Concepts (Open Codes)

1. Supportive Social Environment

2. Personal Coping Strategies

3. Academic and Institutional

Context

4. Cultural and Socioeconomic

Influences

Family emotional support
Peer understanding

Teacher responsiveness

Community and spiritual
backing

Cognitive reframing

Emotional regulation
Goal-oriented behavior

Self-efficacy and
motivation

Help-seeking behavior
School climate
Curriculum and workload
Institutional support
systems

Socioeconomic stressors
Cultural expectations

Value of education

Coping through cultural
identity

parental encouragement; open communication; empathy from parents; family
problem-solving; sense of belonging

supportive friendships; shared study struggles; peer advice; emotional validation;
cooperative learning

approachable teachers; constructive feedback; trust in teachers; classroom empathy

church involvement; mentorship; cultural support groups; neighborhood safety;
sense of shared values

positive self-talk; redefining failure; focusing on effort over grades; gratitude
thinking

deep breathing; journaling; mindfulness; temporary withdrawal; listening to music
time management; prioritizing tasks; setting realistic goals; planning for exams
belief in ability; self-rewarding; persistence after failure

asking teachers for clarification; reaching out to counselors; discussing stress with
peers

fairness in grading; access to counseling; teacher-student relationships; academic
competition

exam intensity; excessive assignments; lack of rest; unrealistic deadlines

guidance counseling; mental health days; extracurricular outlets; academic clubs;
mentoring programs

lack of study resources; financial pressure; household responsibilities; transportation
problems

parental pressure for success; community judgment; gender role expectations;
cultural pride

seeing education as opportunity; intergenerational hope; “education as escape”;
respect for achievement

pride in heritage; language as comfort; traditional music; collective resilience

Theme 1: Supportive Social Environment

Participants emphasized the vital role of interpersonal
relationships in shaping adaptive coping responses. Family
and peer support emerged as core elements of resilience.
Adolescents described how open communication within
families and emotional encouragement from parents
provided a sense of stability during exam periods. One
participant stated, “When I see my mom sitting with me even
when she doesn’t understand math, I feel less alone and

more motivated to keep studying.” Peer networks also acted

as emotional buffers, offering both empathy and practical
help. Another participant shared, “My friends and I study
together; when one of us feels overwhelmed, the others cheer

5

us up or make jokes.” Teacher responsiveness and
community mentorship further reinforced feelings of
belonging and self-worth, helping adolescents reinterpret
academic stress as a manageable challenge rather than a

threat.
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Theme 2: Personal Coping Strategies

Adolescents reported a wide array of internal coping
mechanisms, with cognitive reframing and emotional
regulation at the forefront. Many participants consciously
replaced negative thoughts with constructive self-dialogues,
emphasizing effort and persistence. As one student
explained, “When I fail a test, I tell myself'it’s not the end. |

>

can always try again if I work smarter.” Emotional
regulation strategies such as deep breathing, journaling, or
listening to music provided temporary relief from stress.
Goal-oriented  behavior, including effective time
management and self-monitoring, was identified as a
practical coping skill. Several adolescents also highlighted
self-efficacy and proactive help-seeking as key to
maintaining psychological balance. For instance, “/ go to the
counselor when things get too much; it helps me clear my
mind,” noted one participant.

Theme 3: Academic and Institutional Context

The school environment was seen as a significant
adaptability.
Supportive school climates—characterized by fair grading

contextual factor influencing coping
systems, empathetic teachers, and access to guidance—
enhanced students’ sense of security and competence.
Conversely, rigid curriculums and excessive academic
demands intensified stress. One participant commented,
“Sometimes we have so many tests that I can’t even sleep
properly. It’s not the studying—it’s the pressure to always
be the best.” However, institutional supports such as
counseling  services, mentoring  programs, and
extracurricular clubs were viewed as safe outlets for
expression and stress release. Schools that prioritized mental
well-being were consistently linked to healthier coping
outcomes among adolescents.

Theme 4: Cultural and Socioeconomic Influences

Cultural norms and economic realities framed how
adolescents perceived and managed academic stress. Many
participants linked financial difficulties and limited access to
educational resources with heightened anxiety but also with
increased motivation to succeed. As one participant put it, “/
study hard because I want to change my family’s situation.”
Cultural expectations often created dual pressures: the drive
for excellence balanced by fear of disappointing parents or
the community. Yet, cultural identity itself functioned as a
protective factor, offering meaning and resilience.
Traditional practices such as church gatherings, music, and
storytelling were mentioned as sources of calm and

collective strength. A participant reflected, “When I listen to

6
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our traditional songs, I feel connected to my roots—it
reminds me that I can handle anything.”

4. Discussion and Conclusion

The purpose of this study was to explore the contextual
factors contributing to adaptive coping among adolescents
experiencing academic stress. The findings revealed that
adaptive coping in this population emerged from the
dynamic interplay between four broad domains: supportive
social environments, personal coping strategies, academic
and institutional contexts, and cultural-socioeconomic
influences. Collectively, these domains demonstrated that
adolescents’ coping responses are shaped not only by their
individual capacities but also by the quality of their
relational, institutional, and cultural ecosystems. The
findings extend the existing body of literature by
highlighting how adolescents construct meaning from
academic stress within their contextual realities—an
understanding crucial for promoting academic resilience and
well-being.

The first major finding emphasized the importance of a
supportive social environment as a protective factor against
the detrimental effects of academic stress. Family
involvement,  peer  understanding, and  teacher
responsiveness were found to significantly buffer emotional
distress and reinforce adolescents’ sense of belonging and
competence. This aligns with prior evidence showing that
adolescents’ perceived social support enhances coping
flexibility and psychological adaptation under stress
(Zimmer-Gembeck & Skinner, 2024). Family cohesion and
open communication were particularly associated with
emotional stability, echoing findings by (Zimmer-Gembeck
et al., 2023), who found that parental warmth predicted
adolescents’ coping efficacy and reduced vulnerability to
academic anxiety. Similarly, emotional validation and
instrumental help from peers provided a sense of shared
struggle and collective motivation, consistent with (Gautam
& Paudel, 2025), who reported that peer solidarity in South
Asian adolescents improved stress tolerance and resilience.
Teachers’ empathy and encouragement also acted as a bridge
between academic demands and emotional regulation,
reflecting the results of (Buils & Mateu-Pérez, 2025), who
identified teacher responsiveness as a key factor in fostering
coping competence among students facing vocational
uncertainty. Together, these findings reinforce the

theoretical proposition that social environments serve as
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both a psychological resource and a contextual moderator of
adaptive coping.

Another central finding related to personal coping
strategies, where adolescents demonstrated a repertoire of
cognitive, emotional, and behavioral methods to regulate
stress. Participants often reported using cognitive reframing,
goal-setting, and time management, strategies that were
particularly effective in transforming academic pressure into
motivational energy. These patterns are consistent with
(Shih & Tu, 2024), who demonstrated that adolescents
engaging in self-regulated learning strategies displayed
lower perceived stress and higher academic satisfaction.
Similarly, emotional regulation techniques—such as
mindfulness, journaling, and self-talk—appeared to foster
emotional balance and prevent rumination, which aligns
with the conclusions of (Astuti & Waseso, 2023),
emphasizing self-control and cognitive restructuring as
effective responses to school-based stressors. Adolescents
who maintained optimism and a growth-oriented mindset
exhibited higher resilience, supporting the arguments of
(Budiman et al., 2023) that mental resilience acts as an
adaptive mediator between stress and psychological well-
being. These results further validate coping theories that
view stress adaptation as a function of internal self-
regulatory capacities and flexible cognitive appraisals.

Interestingly, the study also revealed that adolescents’
willingness to seek help from teachers, counselors, and peers
was a strong indicator of adaptive coping. This aligns with
(Hasanah et al., 2022), who found that social help-seeking is
an important emotional coping strategy among students with
moderate-to-high stress levels. Such proactive behavior
reflects coping self-efficacy, which allows adolescents to
translate stress awareness into constructive problem-solving
rather than withdrawal. As indicated by (Kim, 2022),
adolescents who exhibit confidence in managing academic
stress through communication and planning tend to
experience greater happiness and academic satisfaction. The
current study, therefore, supports a multidimensional view
of coping that integrates self-regulation, emotional
competence, and interpersonal communication as core
adaptive strategies.

The third major theme—the academic and institutional
context—highlighted that the structure and climate of
schools play a pivotal role in shaping students’ coping
processes. Adolescents described how institutional support
mechanisms, such as guidance counseling and
extracurricular programs, promoted mental health awareness

and resilience. These findings are in agreement with

Journal of Adolescent and Youth Psychological Studies 6:10 (2025) 1-10

(Rahayu et al., 2025), whose qualitative exploration revealed
that adolescents’ perceptions of school safety, teacher
empathy, and workload balance significantly influenced
their emotional adaptation to academic stress. The presence
of supportive institutional frameworks allowed participants
to reframe stress as a challenge rather than a burden.
Conversely, excessive competition, unfair grading systems,
and limited counseling access intensified feelings of
inadequacy and anxiety, reflecting the observations of
(Montes, 2025), who
psychological impact of high-stakes academic environments

documented the detrimental
in secondary education.

The contextual role of the school environment can be
interpreted through the lens of coping flexibility theory,
which suggests that adolescents adapt their coping behaviors
according to perceived environmental controllability
(Zimmer-Gembeck & Skinner, 2024). In well-structured,
empathetic learning environments, adolescents are more
likely to adopt problem-focused coping, whereas in rigid or
unsupportive settings, they may rely on emotion-focused or
avoidance strategies. The results also correspond to (Shalaby
& Elkasaby, 2023), who noted that academic self-motivation
and coping efficacy are heavily influenced by institutional
climates that reward effort and perseverance rather than
solely achievement. Hence, promoting adaptive coping in
schools requires systemic attention to the psychological
atmosphere of learning environments, not merely individual
skill training.

The fourth theme—the influence of cultural and
socioeconomic factors—shed light on how broader societal
structures intersect with individual coping. Participants
reported that socioeconomic hardship often compounded
academic stress, particularly when financial instability
limited access to educational resources. However, such
adversity also served as a motivator, inspiring adolescents to
persist as a means of achieving upward mobility. This
duality aligns with (Gautam & Paudel, 2025), who found
that adolescents from low-income families in Nepal
perceived education as a transformative escape from
poverty, despite the stress it induced. The present findings
similarly demonstrated that adolescents’ cultural values and
social identities shaped their meaning-making processes
under stress. For instance, collectivist norms emphasizing
family pride and community expectations heightened the
perceived stakes of academic performance, mirroring
observations by (Kurniawaty et al., 2024). At the same time,
these values provided emotional anchoring, as adolescents

JAYPS

Adolescent and Y outh Psyehologieal Studies

E-ISSN: 2981-2526


https://portal.issn.org/resource/ISSN/2981-2526

JAYPS

Adolescent and Youth Py chalozical Studics

Khatibi et al.

drew strength from shared cultural narratives of endurance
and collective achievement.

Cultural frameworks thus acted as both stressors and
coping resources. While societal emphasis on academic
success generated pressure, it also reinforced perseverance
and self-discipline—key components of adaptive coping.
These insights resonate with (ITaBnenko & Zvierieva, 2024),
who emphasized that adolescents in collectivist or high-
stress environments, such as those affected by socio-political
instability, use cultural identity and shared values as coping
mechanisms. Moreover, adolescents’ reliance on spiritual
practices, community support, and traditional music for
emotional regulation echoed findings from (Delgermaa &
Kim, 2023), where cultural identity functioned as a
resilience-building factor among Mongolian students in
Korea. The present findings therefore suggest that culturally
embedded coping is not merely an adjunct to psychological
strategies but a central mechanism through which
adolescents negotiate meaning and maintain hope under
academic stress.

Collectively, these results underscore the
multidimensional nature of adaptive coping among
adolescents, revealing that coping is not an isolated
psychological process but rather an emergent product of
relational, institutional, and cultural interactions. This aligns
with ecological models of adolescent development, which
view resilience as the outcome of synergistic interactions
between individual assets and environmental supports
(Peerzada, 2024). The findings also corroborate the
conceptualization proposed by (Ivanovna, 2022), who
identified coping factors such as self-efficacy, optimism, and
emotional regulation as underlying mechanisms of academic
success. The combination of emotional intelligence,
problem-solving ability, and contextual support appears
essential for developing adaptive coping trajectories in
adolescence.

Furthermore, the study confirms that adolescents’ coping
is dynamic rather than static, evolving with developmental
maturity and changing circumstances. As (Pirkina, 2022)
noted, modern adolescents constantly adjust their coping
strategies to balance academic demands with social and
emotional needs. The evidence from this research illustrates
such adaptability: participants frequently shifted between
emotion-focused and problem-focused coping depending on
situational controllability. This fluidity reflects the coping
flexibility model described by (Zimmer-Gembeck &
Skinner, 2024), emphasizing that adaptive coping entails the

Journal of Adolescent and Youth Psychological Studies 6:10 (2025) 1-10

ability to select the most effective strategies relative to
context.

The findings also contribute to the growing discussion on
the protective role of emotional resilience in academic
settings. Resilient adolescents exhibited strong self-
regulation, optimism, and engagement even in adverse
conditions, paralleling the conclusions of (Buils & Mateu-
Pérez, 2025) and (Budiman et al., 2023). Such resilience was
fostered by social support, self-efficacy, and positive school
climates, confirming the interconnectedness of contextual
and personal determinants. The pattern observed here
resonates with (Guo, 2024), who found that adolescents with
adaptive emotional regulation experienced lower levels of
anxiety and higher academic satisfaction. The integration of
personal effort and social understanding thus appears to form
the core of successful adaptation under academic stress.

An additional dimension of the results concerns the
intersection of digital and social change with academic
coping. Participants noted the ambivalence of technology in
their coping processes—it provided both learning resources
and distractions, intensifying academic demands while
enabling peer connectivity. This observation supports
(Regalado, 2024), who identified that coping self-efficacy
during distance learning depends on adolescents’ ability to
manage digital overload while maintaining academic focus.
Similarly, (Montes, 2025) and (Okechukwu et al., 2022)
emphasized that digital learning environments may heighten
stress but also cultivate resilience in students who can adapt
flexibly. Thus, coping in the modern academic landscape
cannot be understood apart from technological and cultural
evolution.

Finally, the interplay between stress, coping, and
psychological outcomes observed in this study supports a
holistic understanding of adolescent adaptation. Consistent
with (Pandey, 2024) and (Yilmaz & Talu, 2022), adaptive
coping emerges as a developmental competence that
integrates cognitive, emotional, and social regulation
capacities. Adolescents who demonstrate this integrative
capability are more likely to experience personal growth and
academic satisfaction rather than distress and withdrawal.
The overall findings suggest that enhancing adaptive coping
requires attention to the broader contextual systems in which
adolescents live and learn—family, school, community, and
culture—all of which collectively nurture resilience and
psychological well-being.

5. Limitations & Suggestions
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Despite the valuable insights generated, this study has
several limitations that must be acknowledged. First, the
qualitative design and relatively small sample size (17
participants) limit the generalizability of the findings to
broader adolescent populations. The use of purposive
sampling, while appropriate for qualitative inquiry, may
have introduced selection bias by including participants who
were more reflective or open to discussing their experiences.
Second, the study relied solely on self-reported narratives,
which may be influenced by memory recall, social
desirability bias, or cultural norms regarding emotional
disclosure. Additionally, as data were collected from
adolescents in specific regions of South Africa, the findings
may not fully capture variations in coping processes across
different cultural or educational systems. Finally, while
NVivo-assisted thematic analysis provided methodological
rigor, researcher subjectivity in coding and interpretation
remains an inherent limitation of qualitative research.

Future research should aim to expand upon these findings
through larger, cross-cultural, and mixed-methods studies
that integrate quantitative measures of coping, resilience,
and stress. Comparative studies across cultural contexts
would be particularly valuable for identifying universal
versus culture-specific patterns of adaptive coping.
Longitudinal designs could explore how adolescents’ coping
evolves over time and in response to shifting academic and
Additionally,

intersection of digital learning environments, socioeconomic

social  conditions. investigating  the
disparities, and psychological well-being would provide
timely insights into the challenges faced by adolescents in
post-pandemic education systems. Including parental,
teacher, and peer perspectives could also enrich the
understanding of the social ecosystems that shape
adolescents’ coping experiences.

In practice, educational institutions should adopt a
holistic approach to promoting adolescent coping and mental
health. Schools can develop structured programs focused on
emotional literacy, mindfulness, and stress management
while fostering supportive teacher—student relationships.
Counselors and educators should be trained to identify signs
of academic distress and to provide timely interventions.
Families can be engaged through parent—teacher
partnerships that emphasize open communication, empathy,
and shared responsibility for adolescents’ well-being.
Furthermore, cultural

integrating community and

resources—such as mentorship programs, spiritual
guidance, and creative outlets—can help adolescents build

resilient coping repertoires. Collectively, these measures

Journal of Adolescent and Youth Psychological Studies 6:10 (2025) 1-10

would contribute to creating environments where academic
stress is managed constructively, fostering not only success
but also psychological growth and life-long adaptability.
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