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Gifted children, recognized for their exceptional intellectual abilities and advanced 

cognitive skills, often face unique challenges and opportunities in their social 

development. This letter aims to shed light on these complexities, exploring the 

factors that influence the social skills of gifted children and suggesting strategies 

for supporting their social growth. Continued research is vital to understand better 

the social development of gifted children and the effectiveness of various 

interventions. Studies focusing on diverse populations and contexts can provide 

insights into how different factors influence social outcomes. By building a robust 

evidence base, educators, parents, and policymakers can develop more effective 

strategies to support the social development of gifted children. The social 

development of gifted children is a multifaceted issue that requires a nuanced 

understanding of their unique challenges and opportunities. While gifted children 

may face difficulties in peer acceptance and social-emotional adjustment, they also 

possess advanced social skills and problem-solving abilities that can be harnessed 

to promote positive social interactions. Educators and parents play a crucial role in 

providing the support and interventions needed to nurture these skills. By adopting 

an equity-focused approach and implementing innovative strategies, we can ensure 

that gifted children thrive both socially and academically. 

Keywords: Social Development, Gifted Children, Challenges, Opportunities. 

E-ISSN: 3060-6713 

 

 

https://journals.kmanpub.com/index.php/prien/index
https://doi.org/10.61838/kman.prien.1.3.1
http://creativecommons.org/licenses/by-nc/4.0
https://journals.kmanpub.com/
https://orcid.org/0000-0002-3828-3419
https://crossmark.crossref.org/dialog/?doi=10.61838/kman.prien.1.3.1
http://creativecommons.org/licenses/by-nc/4.0
https://portal.issn.org/resource/ISSN/3060-6713


 Abedi                                                                                                  Psychological Research in Individuals with Exceptional Needs 1:3 (2023) 1-3 

 

 2 
E-ISSN: 3060-6713 
 

 

 

ifted children, recognized for their exceptional 

intellectual abilities and advanced cognitive skills, 

often face unique challenges and opportunities in 

their social development (Pilarinos & Solomon, 2016; 

Saranlı & Metin, 2012). This letter aims to shed light on 

these complexities, exploring the factors that influence the 

social skills of gifted children and suggesting strategies for 

supporting their social growth. 

One of the primary challenges faced by gifted children is 

peer acceptance. Gallagher (2015) notes that highly gifted 

children in elementary schools often experience difficulties 

in being accepted by their peers. Their advanced cognitive 

abilities and interests can set them apart, making it 

challenging for them to connect with age-matched peers who 

may not share their intellectual pursuits. This lack of 

common ground can lead to social isolation and feelings of 

loneliness (Gallagher, 2015). 

Gifted children are not immune to social-emotional 

problems. Saranlı and Metin (2012) highlight that these 

children often exhibit heightened sensitivity, perfectionism, 

and asynchronous development, where their intellectual 

growth outpaces their emotional and social maturity. These 

traits can contribute to anxiety, stress, and difficulties in 

forming and maintaining friendships (Saranlı & Metin, 

2012). 

The relationship between giftedness and social behavior 

is further complicated by the development of theory of mind 

skills, which involve understanding others' perspectives and 

emotions. Bozkurt (2024) explores how these skills, along 

with social behavior, can vary among gifted children based 

on factors like gender. This variance can influence how they 

interact with others and navigate social situations (Bozkurt, 

2024). 

Despite the challenges, gifted children possess unique 

opportunities for positive social development. França-

Freitas et al. (2014) found that many gifted children 

demonstrate advanced social skills, such as empathy, 

leadership, and problem-solving abilities. These skills can 

facilitate positive interactions and relationships when 

appropriately nurtured (França-Freitas et al., 2014). 

Gifted children often excel in problem-solving, a skill that 

can significantly impact their social interactions. Saygili 

(2014) reports that gifted children employ more 

sophisticated problem-solving strategies compared to their 

peers. This ability can help them navigate social challenges 

and conflicts more effectively, leading to better social 

outcomes (Saygili, 2014). 

Innovative interventions can also support the social 

development of gifted children. Rosselet and Stauffer (2013) 

discuss the use of group role-playing games as a 

psychosocial intervention model. These games provide a 

structured yet flexible environment where gifted children 

can practice social skills, explore different social roles, and 

learn to collaborate with others (Rosselet & Stauffer, 2013). 

Primary teachers play a crucial role in supporting the 

social and emotional aspects of gifted education. Needham 

(2012) emphasizes that teachers' perceptions and 

understanding of giftedness significantly influence how they 

address the social needs of these students. Educators who are 

aware of the unique social challenges faced by gifted 

children are better equipped to implement strategies that 

foster a supportive and inclusive classroom environment 

(Needham, 2012). 

Parenting styles also profoundly impact the social 

adjustment of gifted children. Pilarinos and Solomon (2016) 

explore how different parenting approaches can either 

facilitate or hinder the social development of gifted children. 

Supportive and responsive parenting, which balances high 

expectations with emotional warmth, tends to promote better 

social adjustment and overall well-being (Pilarinos & 

Solomon, 2016). 

An equity perspective in gifted education is essential to 

ensure that all gifted children, regardless of their 

background, have access to opportunities that support their 

social development. Dixson (2022) argues for moving 

beyond the gifted label and adopting an equity-focused 

approach that considers the diverse needs of gifted children. 

Such an approach can help address disparities and provide 

more tailored support to enhance social outcomes (Dixson, 

2022). 

State policies play a significant role in shaping the 

educational experiences of gifted children. Baker (2001) 

conducted an equity analysis of Texas school districts to 

measure the outcomes of state policies for gifted education. 

The findings underscore the importance of equitable policies 

that ensure all gifted children receive the support they need 

to thrive socially and academically (Baker, 2001). 

Continued research is vital to understand better the social 

development of gifted children and the effectiveness of 

various interventions. Studies focusing on diverse 

populations and contexts can provide insights into how 

different factors influence social outcomes. By building a 

robust evidence base, educators, parents, and policymakers 

can develop more effective strategies to support the social 

development of gifted children. 
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The social development of gifted children is a 

multifaceted issue that requires a nuanced understanding of 

their unique challenges and opportunities. While gifted 

children may face difficulties in peer acceptance and social-

emotional adjustment, they also possess advanced social 

skills and problem-solving abilities that can be harnessed to 

promote positive social interactions. Educators and parents 

play a crucial role in providing the support and interventions 

needed to nurture these skills. By adopting an equity-focused 

approach and implementing innovative strategies, we can 

ensure that gifted children thrive both socially and 

academically. 
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