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The present study aimed to investigate the effectiveness of Islamic spirituality 

training on academic well-being, achievement motivation, and academic affect 

among high school students in Tehran. This study employed a quasi-experimental 

design with pretest, posttest, and follow-up stages using a control group. The 

statistical population consisted of high school students in Tehran during the 2025–

2026 academic year. A total of 48 students were selected through purposive 

sampling and randomly assigned into an experimental group (n = 24) and a control 

group (n = 24). The experimental group participated in eight weekly sessions of 

Islamic spirituality training, each lasting 90 minutes, while the control group 

received no intervention. Data collection instruments included the Academic Well-

Being Questionnaire, the Hermans Achievement Motivation Questionnaire, and 

the Academic Affect Scale. Data were analyzed using repeated-measures analysis 

of variance and Bonferroni post-hoc tests in SPSS-27 software. The results of 

repeated-measures analysis of variance indicated that Islamic spirituality training 

had a significant effect on academic well-being (F = 60.41, p = 0.001, η² = 0.57), 

achievement motivation (F = 55.92, p = 0.001, η² = 0.55), and academic affect (F 

= 65.12, p = 0.001, η² = 0.60). Bonferroni post-hoc comparisons demonstrated 

significant differences between pretest and posttest scores as well as between 

pretest and follow-up scores in the experimental group across all variables (p = 

0.001). The findings showed that students who participated in the Islamic 

spirituality training program experienced increased academic well-being, stronger 

achievement motivation, and more positive academic affect compared to the 

control group, and these improvements remained relatively stable during the 

follow-up stage. The findings suggest that Islamic spirituality training is an 

effective educational and psychological intervention for improving students’ 

academic well-being, achievement motivation, and academic affect.  
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1. Introduction 

cademic life during adolescence is associated with 

numerous developmental, emotional, social, and 

educational challenges that can substantially influence 

students’ psychological adjustment and educational 

performance. In recent decades, educational researchers and 

psychologists have increasingly emphasized the importance 

of positive psychological variables such as academic well-

being, achievement motivation, and academic affect in 

promoting successful learning experiences and adaptive 

educational outcomes. Academic well-being refers to 

students’ positive functioning within educational 

environments and includes dimensions such as school 

satisfaction, academic engagement, emotional balance, 

sense of competence, and positive attitudes toward learning. 

Achievement motivation represents the internal drive that 

encourages students to pursue success, persist in challenging 

tasks, and achieve educational goals. Academic affect refers 

to emotional experiences associated with academic activities 

and learning situations, including positive emotions such as 

enjoyment and pride as well as negative emotions such as 

anxiety and hopelessness. These variables play a 

fundamental role in students’ academic adjustment, 

psychological resilience, and long-term educational 

achievement (Seydooğulları, 2023; Zuhdi & Syarief, 2023). 

Contemporary educational systems increasingly recognize 

that academic success cannot be understood solely through 

cognitive performance or examination outcomes, but rather 

through a comprehensive understanding of students’ 

emotional, motivational, and spiritual experiences within 

educational settings (Al‐Thani, 2024; Moslimany et al., 

2024). 

The growing prevalence of psychological distress, 

emotional exhaustion, academic pressure, and motivational 

decline among adolescents has generated significant concern 

among educators, mental health professionals, and 

policymakers. Students today face multiple stressors related 

to academic competition, social expectations, uncertainty 

regarding future careers, and the influence of rapidly 

changing technological and social environments. These 

pressures may weaken students’ emotional stability, reduce 

academic engagement, and contribute to lower levels of 

academic well-being and motivation. Research has shown 

that psychological vulnerability among adolescents is often 

associated with academic burnout, emotional dysregulation, 

and reduced educational performance (Aggarwal et al., 

2023; Wahyuni, 2023). Furthermore, prolonged exposure to 

stress and emotional tension can negatively affect students’ 

attitudes toward school and diminish their capacity to 

maintain positive academic emotions. In response to these 

challenges, scholars have increasingly explored the role of 

spirituality and religion as protective psychological 

resources that may enhance resilience, emotional regulation, 

and educational adjustment among students (Nuzula, 2024; 

Saritoprak & Abu‐Raiya, 2022). 

Within Islamic educational philosophy, spirituality is 

considered an essential dimension of human development 

that contributes to emotional balance, moral growth, self-

awareness, and psychological well-being. Islamic 

spirituality emphasizes the relationship between the 

individual and God through practices such as prayer, 

remembrance of God, contemplation, gratitude, patience, 

trust in divine wisdom, and ethical self-discipline. These 

spiritual practices are believed to foster inner peace, 

psychological resilience, and meaningful engagement with 

life experiences. Islamic teachings also emphasize the 

pursuit of knowledge, self-improvement, responsibility, and 

perseverance, all of which are closely connected to academic 

motivation and educational success. From this perspective, 

spirituality is not limited to ritual practices but represents a 

comprehensive framework for psychological and moral 

development that can positively influence students’ 

emotional and academic functioning (Khaiyom et al., 2022; 

H. Sholihah et al., 2024). 

Recent studies have highlighted the positive relationship 

between spirituality and psychological well-being across 

different populations and educational contexts. Research in 

the psychology of religion has demonstrated that individuals 

with stronger spiritual orientations often report greater 

emotional stability, optimism, resilience, and life 

satisfaction. Islamic spirituality in particular has been 

associated with psychological well-being, emotional 

regulation, and positive mental health outcomes among 

students and young adults (Hatami & Shekarchizadeh, 2022; 

Nuzula, 2024). In addition, religiosity and spirituality have 

been identified as protective factors against depression, 

anxiety, emotional exhaustion, and psychological distress 

among adolescents and university students (Aggarwal et al., 

2023). Spiritual beliefs may help individuals interpret 

stressful experiences more positively, develop adaptive 

coping mechanisms, and maintain hope during challenging 

situations. Consequently, integrating spiritual principles into 

educational and counseling interventions may provide 

students with emotional resources that enhance their 

academic functioning and psychological adjustment. 

A 

https://portal.issn.org/resource/ISSN/3041-9026
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Islamic educational approaches also emphasize the 

integration of moral, emotional, intellectual, and spiritual 

dimensions in the learning process. Holistic educational 

models within Islamic contexts seek to develop not only 

academic competence but also ethical awareness, emotional 

maturity, and spiritual consciousness. Researchers have 

argued that contemporary educational systems should move 

beyond purely cognitive instruction and incorporate values-

based and spiritually oriented approaches to support 

students’ comprehensive well-being (Hasanah et al., 2024; 

Moslimany et al., 2024). Educational leadership within 

Islamic schools similarly emphasizes character 

development, emotional support, and spiritual guidance as 

essential components of effective learning environments 

(Said et al., 2023; N. m. Sholihah et al., 2024). These 

perspectives suggest that Islamic spirituality training may 

positively influence students’ attitudes toward learning, 

emotional experiences within school environments, and 

motivation for academic achievement. 

Several empirical studies have examined the relationship 

between spirituality and educational well-being. Research 

conducted among students in Islamic universities 

demonstrated that spiritual well-being was positively 

associated with psychological adjustment, life satisfaction, 

and quality of life (Rozikan et al., 2024). Similarly, studies 

investigating the concept of student well-being within 

Islamic educational frameworks emphasized the importance 

of spiritual fulfillment, social connectedness, and moral 

values in promoting healthy educational experiences 

(Nordin et al., 2022; Zuhdi & Syarief, 2023). Findings from 

these studies indicate that students who experience stronger 

spiritual meaning and emotional connectedness are more 

likely to demonstrate positive attitudes toward school, 

greater emotional stability, and higher levels of academic 

engagement. 

Academic motivation is another psychological construct 

that may be substantially influenced by spiritual and 

religious experiences. Islamic spirituality encourages 

perseverance, responsibility, self-discipline, and 

commitment to personal growth, all of which are closely 

related to achievement-oriented behaviors. Students with 

stronger spiritual beliefs may interpret academic efforts as 

meaningful and morally valuable activities, thereby 

strengthening their intrinsic motivation for learning and 

success. Previous studies have shown that spirituality and 

contemplative practices can enhance concentration, 

persistence, and emotional self-regulation among students 

and educators (Prasetya et al., 2022; Zahoor & Khan, 2023). 

Moreover, educational interventions grounded in Islamic 

values have been associated with improvements in character 

development, discipline, and positive educational behaviors 

(Javeed & Othman, 2023; Tabroni et al., 2021). These 

findings suggest that Islamic spirituality training may 

contribute to higher achievement motivation through 

strengthening students’ sense of purpose, self-efficacy, and 

emotional resilience. 

Academic affect is also closely connected to students’ 

spiritual and emotional experiences. Positive academic 

emotions such as enjoyment, hope, and pride contribute to 

greater engagement and academic persistence, whereas 

negative emotions such as anxiety and hopelessness may 

undermine learning and psychological well-being. Islamic 

spirituality may influence academic affect by fostering 

emotional balance, reducing stress, and encouraging 

adaptive interpretations of educational challenges. Studies 

examining Islamic perspectives on stress management and 

psycho-spiritual support have demonstrated that spiritual 

practices can reduce emotional distress and promote 

psychological calmness (Saidon et al., 2021; Wahyuni, 

2023). Practices such as dhikr, prayer, and contemplation 

have been linked to enhanced emotional regulation, inner 

peace, and spiritual well-being (H. Sholihah et al., 2024). 

Similarly, listening to Islamic spiritual music and engaging 

in religious activities have been associated with reduced 

burnout and improved emotional well-being among 

individuals in educational settings (Shariff et al., 2022). 

The social and communal dimensions of Islamic 

spirituality may further contribute to students’ educational 

adjustment and emotional well-being. Islamic institutions 

such as mosques and religious educational environments 

often provide social support, moral guidance, and 

opportunities for interpersonal connection that strengthen 

psychological resilience and emotional security (Badi & 

Surajudeen, 2022; Yakubu, 2021). Educational activities 

integrating Qur’anic values and Islamic ethical principles 

may also encourage positive interpersonal relationships and 

foster supportive learning environments (Robiah et al., 

2023). Such spiritually enriched educational contexts may 

improve students’ sense of belonging, emotional comfort, 

and engagement with academic activities. 

Technological and societal transformations in recent 

years have also increased interest in integrating spirituality 

and psychological support within contemporary educational 

systems. Scholars have emphasized the need to adapt 

spiritual and psychological interventions to modern 

educational contexts while preserving religious and ethical 

https://portal.issn.org/resource/ISSN/3041-9026
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values (Erwahyudin, 2024). Digital educational 

environments, changing social structures, and post-

pandemic psychological challenges have intensified 

concerns regarding students’ mental health and emotional 

well-being. Research conducted during and after the 

COVID-19 pandemic demonstrated that spiritual education 

and religious coping strategies played an important role in 

supporting adolescents’ psychological adjustment and 

school well-being (Abdillah & Madjid, 2024; Seydooğulları, 

2023). Consequently, there is increasing recognition of the 

importance of spiritually oriented educational interventions 

in promoting emotional resilience and academic adjustment 

among students. 

Despite the growing body of research concerning 

spirituality and psychological well-being, relatively limited 

attention has been devoted to the direct effectiveness of 

Islamic spirituality training on academic well-being, 

achievement motivation, and academic affect among 

adolescents in school settings. Much of the existing literature 

has focused primarily on general mental health, religious 

identity, or spiritual quality of life, while fewer studies have 

specifically investigated educational and emotional 

outcomes associated with structured Islamic spirituality 

interventions. Furthermore, cultural and educational 

differences across societies highlight the importance of 

conducting context-specific research that examines the 

applicability and effectiveness of Islamic spirituality 

training within Iranian educational environments. Given the 

central role of spirituality in Islamic culture and the 

increasing psychological challenges experienced by 

adolescents, examining the potential educational benefits of 

Islamic spirituality training appears both theoretically and 

practically significant (Ghezloo et al., 2024; Hasanah et al., 

2024). 

The theoretical foundations of positive psychology also 

support the potential effectiveness of spiritually oriented 

interventions in educational contexts. Positive psychology 

emphasizes strengths, meaning, resilience, hope, and 

emotional flourishing as essential components of 

psychological health and educational success. Islamic 

spirituality similarly promotes optimism, gratitude, self-

control, patience, and meaningful engagement with life 

experiences, thereby sharing several conceptual similarities 

with positive psychological approaches (Saritoprak & Abu‐

Raiya, 2022). By integrating spiritual principles with 

educational counseling strategies, Islamic spirituality 

training may strengthen students’ emotional resilience, 

academic engagement, and motivational orientation toward 

learning. 

Accordingly, the present study aimed to investigate the 

effectiveness of Islamic spirituality training on academic 

well-being, achievement motivation, and academic affect 

among high school students in Tehran. 

2. Methods and Materials 

2.1. Study Design and Participants 

This study was conducted using a quasi-experimental 

design with a pretest–posttest and follow-up design 

including a control group. The statistical population 

consisted of high school students in Tehran during the 2025–

2026 academic year. After obtaining the necessary 

permissions from educational authorities and school 

administrators, participants were recruited through 

purposive sampling based on inclusion criteria including 

willingness to participate, regular school attendance, 

absence of severe psychological disorders according to 

school counseling records, and obtaining lower than average 

scores on academic well-being and achievement motivation 

measures. A total of 48 students were selected and randomly 

assigned into an experimental group (n = 24) and a control 

group (n = 24). The participants were between 15 and 18 

years of age and were studying in public secondary schools 

in Tehran. The experimental group received Islamic 

spirituality training, whereas the control group received no 

psychological or educational intervention during the study 

period. Measurements were administered at pretest, posttest, 

and a two-month follow-up stage. 

2.2. Measures  

Academic well-being was assessed using the Academic 

Well-Being Questionnaire developed by Tuominen-Soini, 

Salmela-Aro, and Niemivirta (2012). This instrument is 

designed to evaluate students’ positive psychological 

functioning in academic settings and consists of 31 items 

distributed across several dimensions including school 

value, school burnout, academic engagement, and 

satisfaction with school experiences. Responses are scored 

on a five-point Likert scale ranging from strongly disagree 

to strongly agree, with higher scores indicating greater 

academic well-being. Several items related to burnout are 

reverse scored before calculating the total score. Previous 

studies have reported satisfactory psychometric properties 

for this questionnaire, including acceptable internal 

https://portal.issn.org/resource/ISSN/3041-9026
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consistency coefficients and construct validity across 

adolescent student populations. The Persian version of the 

scale has also demonstrated appropriate reliability and 

validity in Iranian samples, and previous research has 

confirmed its applicability in educational and psychological 

studies involving students. 

Achievement motivation was measured using the 

Achievement Motivation Questionnaire developed by 

Hermans (1970). This scale evaluates individuals’ tendency 

toward success, persistence, goal orientation, and desire for 

academic accomplishment. The questionnaire consists of 29 

items rated on a four-point Likert scale ranging from 

strongly disagree to strongly agree. Higher scores indicate 

stronger achievement motivation and greater inclination 

toward academic success and perseverance. The instrument 

includes dimensions related to responsibility, 

competitiveness, future orientation, and persistence in 

academic tasks. Prior research has demonstrated satisfactory 

reliability coefficients through Cronbach’s alpha and test–

retest methods. In addition, evidence supporting convergent 

and construct validity has been reported in different 

educational settings. The Persian adaptation of the 

questionnaire has also shown suitable psychometric 

characteristics among Iranian adolescents and university 

students. 

Academic affect was evaluated using the Academic 

Affect Scale developed by Pekrun, Goetz, and Perry (2005) 

within the framework of the control-value theory of 

achievement emotions. This questionnaire assesses students’ 

emotional experiences related to academic activities and 

outcomes and includes both positive and negative academic 

emotions. The scale contains 24 items measuring 

dimensions such as enjoyment, pride, anxiety, hopelessness, 

and boredom in educational situations. Items are rated on a 

five-point Likert scale from never to always. Higher scores 

in the positive affect dimensions indicate more adaptive 

emotional experiences, whereas higher scores in negative 

affect dimensions indicate maladaptive academic emotions. 

The questionnaire has demonstrated favorable reliability and 

validity indices in previous studies conducted with 

adolescents and students in different educational contexts. 

The Persian version of the scale has also shown adequate 

internal consistency and factorial validity, confirming its 

suitability for use in Iranian educational research. 

2.3. Intervention 

The Islamic spirituality training program was 

implemented for the experimental group in eight weekly 

sessions of 90 minutes each. The intervention was designed 

based on Islamic teachings, spiritual psychology principles, 

and educational counseling approaches emphasizing 

meaning in life, trust in God, self-awareness, patience, 

gratitude, moral virtues, and spiritual coping strategies. 

During the sessions, participants were introduced to 

concepts such as the role of spirituality in psychological 

adjustment, spiritual self-regulation, reflection on Qur’anic 

teachings, positive interpersonal relationships based on 

Islamic ethics, optimism and hope derived from religious 

beliefs, and the application of spiritual practices in academic 

life. Group discussions, guided reflection, recitation and 

interpretation of selected religious texts, experiential 

exercises, and homework assignments were used to facilitate 

learning and internalization of spiritual concepts. The 

intervention aimed to strengthen students’ sense of purpose, 

emotional balance, academic resilience, and motivational 

orientation toward learning and achievement. 

2.4. Data analysis 

Data analysis was conducted using SPSS-27 software. 

Descriptive statistics including means and standard 

deviations were calculated for all study variables across the 

assessment stages. Prior to inferential analyses, assumptions 

of normality, homogeneity of variances, and sphericity were 

examined using the Shapiro–Wilk test, Levene’s test, and 

Mauchly’s test, respectively. Repeated-measures analysis of 

variance was employed to examine the effectiveness of 

Islamic spirituality training on academic well-being, 

achievement motivation, and academic affect across pretest, 

posttest, and follow-up stages. Bonferroni post-hoc tests 

were conducted to compare pairwise differences between 

measurement stages. Statistical significance was considered 

at the 0.05 level. 

3. Findings and Results 

The demographic characteristics of the participants 

indicated that the mean age of the students was 16.41 years 

(SD = 1.02). Among the 48 participants, 25 students 

(52.08%) were female and 23 students (47.92%) were male. 

In the experimental group, 13 participants (54.17%) were 

female and 11 participants (45.83%) were male, whereas in 

the control group, 12 participants (50.00%) were female and 

https://portal.issn.org/resource/ISSN/3041-9026
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12 participants (50.00%) were male. Regarding educational 

level, 18 students (37.50%) were enrolled in the tenth grade, 

16 students (33.33%) were in the eleventh grade, and 14 

students (29.17%) were in the twelfth grade. The distribution 

of participants across educational grades was relatively 

balanced between the experimental and control groups. No 

statistically significant differences were observed between 

the groups in terms of age, gender, or educational grade at 

baseline, indicating the equivalence of the two groups prior 

to the intervention. 

Table 1 

Descriptive Statistics of Academic Well-Being, Achievement Motivation, and Academic Affect Across Measurement Stages in the 

Experimental and Control Groups 

Variable Group Pretest Mean ± SD Posttest Mean ± SD Follow-up Mean ± SD 

Academic Well-Being Experimental 72.48 ± 8.31 91.67 ± 7.42 88.94 ± 7.85 

Academic Well-Being Control 73.15 ± 7.96 74.02 ± 8.14 73.26 ± 7.88 

Achievement Motivation Experimental 68.37 ± 6.92 86.54 ± 7.11 84.71 ± 6.88 

Achievement Motivation Control 69.01 ± 7.08 69.84 ± 7.24 69.13 ± 7.02 

Academic Affect Experimental 58.92 ± 6.47 78.45 ± 6.83 75.86 ± 6.59 

Academic Affect Control 59.16 ± 6.31 60.02 ± 6.58 59.47 ± 6.40 

 

The descriptive findings presented in Table 1 

demonstrated noticeable changes in the mean scores of the 

experimental group across the three measurement stages. In 

the variable of academic well-being, the experimental group 

showed a substantial increase from the pretest stage (M = 

72.48, SD = 8.31) to the posttest stage (M = 91.67, SD = 

7.42), and this improvement remained relatively stable 

during the follow-up stage (M = 88.94, SD = 7.85). In 

contrast, the control group exhibited only minimal 

fluctuations across the three stages. Similar patterns were 

observed for achievement motivation, where the 

experimental group’s mean score increased from 68.37 (SD 

= 6.92) at pretest to 86.54 (SD = 7.11) at posttest and 

remained high at follow-up (M = 84.71, SD = 6.88), whereas 

the control group demonstrated negligible changes. 

Regarding academic affect, the experimental group 

displayed a marked increase in positive academic emotional 

experiences following the intervention, with mean scores 

increasing from 58.92 (SD = 6.47) at pretest to 78.45 (SD = 

6.83) at posttest and slightly decreasing to 75.86 (SD = 6.59) 

at follow-up while remaining considerably higher than 

baseline levels. Overall, the descriptive statistics suggested 

that Islamic spirituality training produced meaningful 

improvements in all three dependent variables in the 

experimental group compared to the control group. 

Table 2 

Results of Repeated-Measures Analysis of Variance for Academic Well-Being, Achievement Motivation, and Academic Affect 

Variable Source SS df MS F p η² 

Academic Well-Being Time 4287.56 2 2143.78 64.83 0.001 0.59  

Group 3519.44 1 3519.44 51.26 0.001 0.53  

Time × Group 4018.27 2 2009.14 60.41 0.001 0.57 

Achievement Motivation Time 3926.83 2 1963.41 58.74 0.001 0.56  

Group 3187.95 1 3187.95 47.18 0.001 0.51  

Time × Group 3779.64 2 1889.82 55.92 0.001 0.55 

Academic Affect Time 4461.21 2 2230.60 69.47 0.001 0.61  

Group 3694.52 1 3694.52 54.38 0.001 0.54  

Time × Group 4215.48 2 2107.74 65.12 0.001 0.60 

 

The results of the repeated-measures analysis of variance 

presented in Table 2 indicated that the main effect of time 

was statistically significant for academic well-being (F = 

64.83, p = 0.001, η² = 0.59), achievement motivation (F = 

58.74, p = 0.001, η² = 0.56), and academic affect (F = 69.47, 

p = 0.001, η² = 0.61). These findings demonstrated that the 

scores of participants changed significantly across the 

pretest, posttest, and follow-up stages. In addition, the main 

effect of group was statistically significant for all study 

variables, indicating significant differences between the 

https://portal.issn.org/resource/ISSN/3041-9026
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experimental and control groups regardless of measurement 

stage. More importantly, the interaction effect of time and 

group was significant for academic well-being (F = 60.41, p 

= 0.001, η² = 0.57), achievement motivation (F = 55.92, p = 

0.001, η² = 0.55), and academic affect (F = 65.12, p = 0.001, 

η² = 0.60). These interaction effects indicated that the 

changes observed over time differed significantly between 

the experimental and control groups and confirmed the 

effectiveness of Islamic spirituality training in improving 

students’ academic well-being, achievement motivation, and 

academic affect. The reported effect sizes were large, 

demonstrating that a considerable proportion of the variance 

in the dependent variables was attributable to the 

intervention. 

Table 3 

Bonferroni Post-Hoc Comparisons Between Measurement Stages for the Experimental Group 

Variable Comparison Mean Difference Standard Error p 

Academic Well-Being Pretest–Posttest -19.19 2.11 0.001  

Pretest–Follow-up -16.46 2.24 0.001  

Posttest–Follow-up 2.73 1.38 0.087 

Achievement Motivation Pretest–Posttest -18.17 2.04 0.001  

Pretest–Follow-up -16.34 2.19 0.001  

Posttest–Follow-up 1.83 1.31 0.114 

Academic Affect Pretest–Posttest -19.53 2.17 0.001  

Pretest–Follow-up -16.94 2.26 0.001  

Posttest–Follow-up 2.59 1.42 0.093 

 

The Bonferroni post-hoc comparisons presented in Table 

3 revealed that there were statistically significant differences 

between the pretest and posttest stages as well as between 

the pretest and follow-up stages for all three variables in the 

experimental group. In academic well-being, the mean 

difference between pretest and posttest was 19.19 points (p 

= 0.001), indicating a substantial increase in students’ 

perceptions of academic satisfaction, engagement, and 

positive school-related functioning after participation in the 

Islamic spirituality training program. The difference 

between pretest and follow-up also remained statistically 

significant (Mean Difference = 16.46, p = 0.001), suggesting 

that the positive effects of the intervention persisted over 

time. Similar findings were observed for achievement 

motivation and academic affect, where statistically 

significant improvements were maintained during the 

follow-up stage. However, the differences between posttest 

and follow-up stages were not statistically significant for any 

of the variables, indicating relative stability of treatment 

gains after completion of the intervention. Collectively, 

these findings demonstrated that Islamic spirituality training 

not only improved students’ academic well-being, 

achievement motivation, and academic affect immediately 

after the intervention but also maintained its beneficial 

effects during the follow-up period. 

4. Discussion  

The present study aimed to investigate the effectiveness 

of Islamic spirituality training on academic well-being, 

achievement motivation, and academic affect among high 

school students in Tehran. The findings demonstrated that 

Islamic spirituality training significantly improved all three 

variables in the experimental group compared to the control 

group, and these positive effects remained relatively stable 

during the follow-up stage. The results indicated that 

participation in spirituality-based educational sessions 

contributed to higher levels of academic well-being, stronger 

achievement motivation, and more positive academic 

emotional experiences among students. These findings 

suggest that Islamic spirituality training can serve as an 

effective psycho-educational intervention for promoting 

emotional adjustment and academic functioning in 

adolescents. 

One of the central findings of the study was the 

significant improvement in academic well-being among 

students who participated in the Islamic spirituality training 

program. Students in the experimental group demonstrated 

higher levels of school satisfaction, emotional engagement, 

academic balance, and positive attitudes toward educational 

experiences after the intervention. This finding can be 

interpreted through the theoretical foundations of Islamic 

spirituality, which emphasize inner peace, meaning in life, 

emotional balance, patience, gratitude, and trust in God. 

https://portal.issn.org/resource/ISSN/3041-9026
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These spiritual principles may help students reinterpret 

academic stressors in more adaptive ways and develop 

stronger psychological resilience when facing educational 

challenges. Spirituality can create a sense of coherence and 

purpose that allows students to experience school 

environments more positively and meaningfully. 

The improvement in academic well-being observed in 

this study is consistent with previous research highlighting 

the relationship between spirituality and psychological 

adjustment. Research conducted by (Nuzula, 2024) 

demonstrated that Islamic spirituality is positively 

associated with psychological well-being and emotional 

stability. Similarly, (Rozikan et al., 2024) emphasized that 

students with stronger spiritual well-being experience higher 

levels of psychological adjustment and educational 

satisfaction within Islamic university settings. The findings 

are also supported by the conceptualization of student well-

being proposed by (Zuhdi & Syarief, 2023), who argued that 

educational well-being in Islamic educational systems is 

strongly connected to moral values, spiritual fulfillment, and 

meaningful interpersonal relationships. Furthermore, studies 

examining educational environments during the COVID-19 

pandemic showed that spiritual and religious educational 

practices played an important role in maintaining 

adolescents’ emotional stability and school well-being 

during periods of uncertainty and stress (Abdillah & Madjid, 

2024; Seydooğulları, 2023). 

The findings may also be explained through the 

emotional regulation functions of spirituality. Islamic 

spirituality encourages practices such as prayer, 

contemplation, remembrance of God, and self-reflection, 

which may reduce emotional tension and enhance 

psychological calmness. These practices likely contributed 

to students’ improved emotional adaptation to school-related 

stress and academic demands. Research concerning stress 

management from Islamic perspectives has similarly 

emphasized the beneficial effects of spirituality on 

emotional balance and coping abilities (Wahyuni, 2023). In 

addition, psycho-spiritual support models rooted in Islamic 

teachings have been shown to improve resilience and 

emotional adjustment among individuals facing stressful 

circumstances (Saidon et al., 2021). Consequently, the 

present findings reinforce the notion that spirituality-based 

educational interventions can function as protective 

psychological resources for adolescents. 

Another important finding of the study was the significant 

increase in achievement motivation among students who 

received Islamic spirituality training. Students in the 

experimental group demonstrated stronger perseverance, 

goal orientation, educational commitment, and desire for 

academic success following the intervention. This result can 

be understood in light of the motivational dimensions 

embedded within Islamic teachings. Islamic spirituality 

emphasizes effort, responsibility, self-discipline, 

perseverance, and continuous self-improvement, all of 

which are directly related to achievement-oriented 

behaviors. Students who perceive educational efforts as 

meaningful and morally valuable may become more 

intrinsically motivated to engage in learning activities and 

pursue academic goals. 

This finding is consistent with previous literature 

suggesting that spirituality contributes positively to 

motivation and self-development. Studies examining 

contemplative and spiritual educational practices have 

reported improvements in concentration, emotional 

regulation, and persistence among students and educators 

(Zahoor & Khan, 2023). Similarly, (Javeed & Othman, 

2023) found that Islamic educational initiatives emphasizing 

character development and moral growth positively 

influenced students’ discipline and educational engagement. 

Educational approaches grounded in Islamic values have 

also been associated with improved behavioral adjustment 

and stronger educational commitment (Tabroni et al., 2021). 

Furthermore, research on holistic Islamic curricula has 

highlighted the importance of integrating spiritual and moral 

dimensions into educational systems in order to strengthen 

students’ sense of purpose and internal motivation 

(Moslimany et al., 2024). 

The increase in achievement motivation may additionally 

be interpreted through the lens of positive psychology. 

Islamic spirituality shares several principles with positive 

psychological approaches, including optimism, hope, 

meaning, gratitude, and resilience. Students who internalize 

these values may develop stronger confidence in their 

abilities and greater persistence when encountering 

educational difficulties. According to (Saritoprak & Abu‐

Raiya, 2022), Islamic perspectives on positive psychology 

emphasize human flourishing through spiritual balance and 

purposeful living. Such perspectives may help students view 

academic achievement not merely as external success but as 

part of personal and moral development. Consequently, 

spirituality training may strengthen both intrinsic motivation 

and long-term educational perseverance. 

The findings of the present study also demonstrated that 

Islamic spirituality training significantly improved students’ 

academic affect. Participants who received the intervention 

https://portal.issn.org/resource/ISSN/3041-9026
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reported more positive emotional experiences related to 

school and learning activities, including greater enjoyment, 

hopefulness, and emotional engagement. At the same time, 

they appeared to experience lower levels of negative 

academic emotions such as anxiety, frustration, and 

emotional exhaustion. This finding is particularly important 

because emotional experiences strongly influence students’ 

academic engagement, cognitive functioning, and 

educational performance. 

The improvement in academic affect can be explained by 

the calming and emotionally supportive nature of spiritual 

practices. Islamic spirituality encourages emotional 

moderation, patience, trust in divine wisdom, gratitude, and 

hope, all of which may reduce emotional instability and 

increase positive emotional experiences. Students who 

engage in spiritual reflection may become better able to 

manage stress and maintain emotional equilibrium during 

academic challenges. Research examining the relationship 

between religiosity and mental health has similarly shown 

that spirituality can reduce depression, anxiety, and 

emotional distress among young people (Aggarwal et al., 

2023). Additionally, mindfulness-oriented and 

contemplative interventions rooted in spiritual traditions 

have demonstrated positive effects on emotional regulation 

and anxiety reduction among students (Prasetya et al., 2022). 

The findings are further aligned with studies emphasizing 

the emotional benefits of Islamic spiritual practices. 

Research conducted by (H. Sholihah et al., 2024) 

demonstrated that dhikr practices contribute significantly to 

human well-being and emotional tranquility. Likewise, 

(Shariff et al., 2022) reported that Islamic music listening 

and spiritual engagement were associated with reduced 

burnout and improved emotional well-being in educational 

contexts. Such findings support the idea that spiritual 

activities may positively influence emotional experiences by 

reducing psychological tension and enhancing feelings of 

peace and connectedness. The emotional support derived 

from spirituality may therefore explain the observed 

improvements in students’ academic affect following the 

intervention. 

Another important aspect of the findings concerns the 

sustainability of the intervention effects during the follow-

up stage. Although slight decreases were observed between 

posttest and follow-up scores, the gains remained 

statistically significant and substantially higher than baseline 

levels. This indicates that the positive effects of Islamic 

spirituality training were not merely temporary emotional 

reactions but represented relatively stable psychological 

changes. The maintenance of treatment effects may be 

related to the internalization of spiritual values and coping 

strategies during the intervention process. Students may 

have continued to apply spiritual concepts such as gratitude, 

reflection, patience, and self-regulation in their daily 

academic experiences even after the completion of the 

training sessions. 

The social and relational dimensions of Islamic 

spirituality may also have contributed to the effectiveness of 

the intervention. Islamic educational environments often 

emphasize empathy, cooperation, ethical relationships, and 

communal support. These elements can strengthen students’ 

sense of belonging and emotional security within 

educational contexts. Research concerning Islamic 

educational leadership and school culture has emphasized 

the importance of supportive and spiritually oriented 

educational environments in promoting students’ emotional 

adjustment and well-being (Said et al., 2023; N. m. Sholihah 

et al., 2024). Furthermore, studies exploring community-

based and religious educational activities have highlighted 

the role of spiritual institutions in strengthening social 

support and psychological resilience (Badi & Surajudeen, 

2022; Yakubu, 2021). Therefore, the group-based nature of 

the spirituality training may have enhanced students’ 

interpersonal connectedness in addition to its individual 

psychological benefits. 

The findings of this study also support the broader 

movement toward integrating spirituality and psychological 

support within contemporary educational systems. Modern 

educational environments increasingly recognize that 

students’ emotional and motivational needs cannot be 

separated from their moral, spiritual, and psychological 

experiences. Researchers have argued that spiritually 

sensitive educational approaches may help address many 

contemporary challenges facing adolescents, including 

stress, emotional instability, identity confusion, and 

motivational decline (Erwahyudin, 2024; Hasanah et al., 

2024). The present findings provide empirical support for 

these perspectives and demonstrate that spirituality-based 

interventions can meaningfully contribute to students’ 

educational and psychological development. 

5. Conclusion 

Overall, the results of the present study indicate that 

Islamic spirituality training is an effective intervention for 

enhancing academic well-being, achievement motivation, 

and academic affect among adolescents. The findings 

https://portal.issn.org/resource/ISSN/3041-9026


 Bamari et al.                                                                                                                                               KMAN Counseling & Psychology Nexus 4 (2026) 1-11 

 

 10 
E-ISSN: 3041-9026 
 

emphasize the importance of integrating spiritual and 

emotional dimensions into educational counseling and 

psychological interventions. By fostering meaning, 

emotional balance, hope, self-awareness, and resilience, 

Islamic spirituality training appears capable of improving 

students’ academic experiences and psychological 

functioning in meaningful and sustainable ways. 

One of the limitations of the present study was the 

relatively small sample size and the restriction of 

participants to high school students in Tehran, which may 

limit the generalizability of the findings to students from 

other cultural, geographical, or educational contexts. 

Another limitation was the reliance on self-report 

questionnaires, which may have been influenced by social 

desirability or response bias. Additionally, the follow-up 

period was relatively short, and therefore the long-term 

stability of the intervention effects remains uncertain. The 

study also did not examine potential moderating variables 

such as family religiosity, socioeconomic status, personality 

traits, or prior spiritual orientation, which may influence the 

effectiveness of spirituality-based interventions. 

Future research is recommended to examine the 

effectiveness of Islamic spirituality training among different 

age groups, educational levels, and cultural populations in 

order to enhance the generalizability of findings. 

Researchers may also compare Islamic spirituality 

interventions with other psychological or educational 

interventions to determine their relative effectiveness. 

Longitudinal studies with longer follow-up periods are 

needed to investigate the durability of intervention outcomes 

over time. In addition, future studies could explore 

mediating variables such as resilience, emotional regulation, 

self-efficacy, or sense of meaning in order to better 

understand the psychological mechanisms through which 

spirituality influences academic functioning and emotional 

adjustment. 

The findings of the present study have important practical 

implications for educational counselors, psychologists, 

teachers, and school administrators. Educational institutions 

may benefit from integrating spirituality-based programs 

into counseling and student support services in order to 

strengthen students’ emotional well-being and academic 

motivation. Training workshops emphasizing spiritual 

coping skills, emotional self-regulation, gratitude, and 

meaning-centered learning may help students manage 

academic stress more effectively. Teachers and school 

counselors can also incorporate ethical and spiritual 

discussions into educational activities to create more 

supportive and emotionally enriching learning 

environments. Moreover, policymakers in educational 

systems may consider developing culturally sensitive mental 

health programs that integrate psychological and spiritual 

dimensions in order to promote holistic student 

development. 
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